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�INTRODUCTION:

A BRIEF HISTORY OF 

ASSESSMENT AT ORAL ROBERTS UNIVERSITY



	Oral Roberts University (ORU) believes that quality assessment of student outcomes is integral to assuring the achievement of the University's purpose and mission.  Efforts to develop and implement a viable and meaningful institutional-wide assessment program began shortly after the NCA focused visit in 1992.  ORU's provost, Dr. Carl Hamilton, has been actively involved as a consultant/evaluator on NCA site visit teams from 1975 to 1984 and from 1990 to the present.  In the spring of 1993 the Provost clearly articulated to the faculty the importance of developing a comprehensive program for assessing student achievement at ORU.  He appointed an ad hoc Director of Assessment with 10% released time and a University Assessment Committee with representatives from each school.  With assistance from this committee, each school formed an assessment infrastructure and developed assessment plans.  In the fall of 1993 focus groups were formed to further develop and implement assessment plans for general education, for each major, and for each school.  These efforts produced a report in 1994 that centered on the goals and objectives of each school and major, which was reviewed at a North Central Association workshop in September 1994.  Since it did not identify the assessment instruments or the specific assessment processes that had been implemented, it was judged weak in assessing student outcomes.  

	During the 1994-95 academic year each department and school produced an assessment report, which has been updated annually.  In addition, each school worked with the University Assessment Committee to develop ORU's assessment plan.  The North Central Association did not formally review this document, but its representative identified two weaknesses.  First, the plan focused on assessment of the institution, rather than on student achievement.  Second, it was only a plan and had not yet been implemented.  In response, the University Assessment Committee worked with the academic units during the 1995-96 academic year to begin implementing an assessment process that clearly articulates expected student outcomes and identifies multiple measures to assess student achievement.



	By the 1996-97 academic year, all six schools and their departments were actively involved in student assessment processes.  Each school and department was required to submit a report with an accompanying folder documenting how its assessment process had been implemented.  These reports were to emphasize student achievement and to include goals, tools, results, and recommendations for further improvements.  This procedure resulted in the implementation of changes based on the evaluation of assessment findings. 

	To improve its ability to assess student success within academic programs, ORU investigated, designed, and implemented portfolios.  In 1996 the chair of the Business Department and the chair of the Chemistry Department participated in an assessment and portfolio workshop at Alverno College.  That fall they conducted an all-day workshop as part of ORU's faculty development program.  In the morning faculty learned about portfolio concepts and applications.  In the afternoon they began developing portfolio plans for each major.  In the spring of 1997 these two chairs led a faculty workshop on portfolio methodology at the course level.  This included the potential role of portfolios in assessing student academic achievement in any given course.

	Since the fall of 1995 ORU has undertaken an in-depth self study in preparation for an NCA site visit in November of 1997.  One charge to the Self-study Steering Committee was to identify specific strengths and challenges related to each area of the study. The self-study report pointed out the following four strengths concerning assessment at ORU:



	$	The Institution has an ongoing assessment of its general education program and has found the academic core requirement to be comparable to those of similar universities, although ORU's requirements in humanities, physical education, and theology are more demanding than those in most other institutions.



	$	The Teaching Excellence Program recognizes superior teaching and awards promotion in rank to candidates successfully completing the required assessment process.



	$	Every course is assessed to determine how it contributes to the Institution-wide general outcomes for student achievement.



	$	The Institution-wide general outcomes, as well as the assessment goals for each major and course are integrated into the respective syllabi.



The self-study report listed the following four challenges with an action plan to address each challenge:

	Challenge #1

		Although the University departments have used various assessment measures for some time, Institution-wide implementation has been lacking.



		Action Plan: A newly appointed Director of Assessment and the Assessment Committee are refining and implementing an assessment plan incorporating all units of the University.



	Challenge #2

		Grade inflation may be a problem, as indicated by the increasingly high percentage of students graduating with a 4.0 GPA.



		Action Plan: The Provost has directed the deans to establish a system of individual faculty accountability in grading practices.



	Challenge #3

		At the intermediate level of assessment, a student's grades often have been the primary measure for assessing student learning.



		Action Plan: The University is instituting other measures, such as portfolios, to assess student learning at the intermediate level.



	Challenge #4

		The results of the assessment efforts have not been closely tied to University-wide planning processes, including the budget process.



		Action Plan: The Director of Assessment will serve on the Planning Committee to facilitate the incorporation of organization-wide assessment into the long-range planning and budget processes.



	The results of ORU's self-study indicate that, although schools and departments are making significant progress in the assessment process, the organization-wide perspective needs to be strengthened.  To do so two administrative changes have been made.  First, because the 10% released time for the Director of Assessment was insufficient, a new Director of Assessment was appointed with 30% released time. Second, the membership of the University Assessment Committee was modified and its role was revised to make it more effective.  It is now a more active committee with a more effective feedback loop and closer ties to the University's planning and budgeting processes, with the Director of Assessment as a member of the University Planning Committee, which is responsible for the development of ORU's Strategic Plan. 

	The ORU Assessment Model, printed on the next page, provides an overview of ORU's revised assessment process.  This model will be used as the point of reference for Chapter One, which provides a general summary of ORU's assessment program.  The six major headings of Chapter One are the same as the following six major focal points printed across the bottom of the ORU Assessment Model:



	$	Statement of Purpose

	$	Strategic Plan

	$	Desired Outcomes

	$	Measurement

	$	Analysis and Recommendation

	$	Decision Making



	Chapter Two summarizes assessment in ORU's general education program.  Chapters Three through Eight report on assessment in each of the University's six schools.  Every chapter has a distinctive format and approach, because each unit wrote its report in a manner which it felt best depicted its programs, processes, and results.

	The appendices, which appear at the end of this report, are numbered to correlate to the chapters.  For example, Appendix 1.4 is the fourth appendix for Chapter 1.



� The ORU Assessment Model is to be inserted here!!

�CHAPTER ONE:

ORU'S ASSESSMENT PROGRAM

AS ILLUSTRATED BY THE ASSESSMENT MODEL



STATEMENT OF PURPOSE

	Every aspect of ORU's assessment program is designed to help fulfil the University's purpose as stated below:      

Statement of Purpose

		It is the purpose of Oral Roberts University, in its commitment to the historic Christian Faith, to assist the student in his quest for knowledge of his relationship to God, man, and the universe.  Dedicated to the realization of truth and the achievement of one's potential life capacity, the University seeks to graduate an integrated personCspiritually alive, intellectually alert, and physically disciplined. 

		To accomplish this purpose, Oral Roberts University seeks to synthesize by means of interdisciplinary cross-pollination the best traditions in liberal arts, professional, and graduate education with a charismatic concern to enable students to go into everyman's world with healing for the totality of human need.  



	This Statement of Purpose has remained unchanged throughout the history of the University.  During the 1996 spring semester ORU=s NCA steering committee reexamined this statement and decided that it should remain unaltered and continue as a viable, sustaining beacon for university life.  However, the manner in which it is accomplished is responsive to social and economic environments.  The University has, therefore,  modified some of its specific goals and objectives over the years in order to meet the changing needs of its constituents.  Those responsible for these modifications have taken care to ensure that they remain intricately linked to the original Statement of Purpose.



STRATEGIC PLAN

	In 1996 the University began the most thorough long range planning effort in its history.  An early product of this process was a revised list of ten University Goals (referred to as Vision Statements in the Strategic Plan).  These ten goals and some representative objectives are found in Appendix 1.1.  As the Assessment Model indicates, the University's goals and objectives constitute the point of reference for the assessment process.  In turn, the final step in the assessment process allows for decisions approved by the Board of Regents to directly influence long range planning, including any modifications in the University's goals and objectives. This continual cycle is designed to promote an ongoing examination of institutional effectiveness.  Since the Statement of Purpose is likely to remain constant, the evolving assessment process will become a major factor for initiating future modifications in the Strategic Plan.



DESIRED OUTCOMES

	In ORU's Assessment Model the desired outcomes are categorized into four main areas:



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Quality Educational Programs

	�seq level0 \*arabic�2�.	Accessibility

	�seq level0 \*arabic�3�.	Supportive Services

	�seq level0 \*arabic�4�.	Positive Community Relations



Listed under each of these areas are significant representative components designed to aid the University in achieving its desired outcomes.  Within this context it is imperative to understand that the Statement of Purpose constitutes the foundation for all desired outcomes.  The examples below illustrate how these desired outcomes are designed "to graduate an integrated personCspiritually alive, intellectually alert, and physically disciplined" who is prepared "to go into everyman's world with healing for the totality of human need."



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Quality Educational Programs.  The reports from general education (Chapter Two) and each school (Chapters Three through Eight) identify how their programs and individual courses contribute to the development of the mind, body, and spirit.



	�seq level0 \*arabic�2�.	Accessibility.  To accomplish its purpose, the University has determined it must provide an affordable education, accessible to a wide range of students through multiple delivery options.  Some students need more individual attention through developmental programs in the educational, spiritual, or physical arena.



	�seq level0 \*arabic�3�.	Supportive Services.  Akin to accessibility, these services address the needs of the whole person, including social, academic, spiritual, career planning, and special physical needs.



	�seq level0 \*arabic�4�.	Positive Community Relations.  ORU was founded to prepare men and women to make a positive impact on their world.  To fulfill its purpose of going into every person's world, the University must provide training and opportunities for students to reach out to their neighbors at home and abroad.  The University must continually assess its responsiveness to the needs of the community and region, as well as to other ministries and constituents.   



	The key academic component of assessment within the area of desired outcomes is that of quality educational programs.  Therefore, the remainder of this report will demonstrate the model based on this area. 

	The general education program most directly influences the university-wide perspective of what distinguishes an Oral Roberts University graduate.  The University has clearly articulated how the general education program is designed to develop each student into "an integrated personCspiritually alive, intellectually alert, and physically disciplined." An assessment study conducted in 1993-94 helped document that each course at ORU is designed to support ORU's Statement of Purpose and the stated objectives of ORU's general education program.  Documents summarizing the results of this process are in Appendix 1.2.  Chapter Two describes ORU's general education program in detail. The remainder of this chapter consists of a brief overview showing university-wide perspectives and common elements of the assessment of student learning within the schools. 

	After studying the Alverno College model, ORU developed the following list of ten general outcomes related to student achievement that have become a major focus of assessment, not only for general education, but also for individual courses and majors:



	GENERAL OUTCOMES

�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Spiritual Development

	�seq level0 \*arabic�2�.	Physical Development

	�seq level0 \*arabic�3�.	Communication

	�seq level0 \*arabic�4�.	Analysis

	�seq level0 \*arabic�5�.	Problem Solving

	�seq level0 \*arabic�6�.	Valuing In Decision-making

	�seq level0 \*arabic�7�.	Social Interaction

	�seq level0 \*arabic�8�.	Global Perspectives

	�seq level0 \*arabic�9�.	Effective Citizenship

	�seq level0 \*arabic�10�.	Aesthetic Responsiveness



	Faculty closely examined their curriculum to determine which of these ten general outcomes are supported by the courses they teach.  The results were summarized using a format based on the model forms found in Appendix 1.3.  At the course level, these results are included in each syllabus.  They include major outcomes, course goals, and assessment of course goals, with stimuli and criteria.  Appendices 2.5, 6.1, and 8.1 provide examples of the forms as they appear in course syllabi.  Details about specific desired outcomes and learning objectives within each school are found in Chapters Three through Eight.



MEASUREMENT



STUDENT ACADEMIC ACHIEVEMENT

	A successful academic program does not simply demonstrate that students satisfy stated academic requirements as listed on degree plan sheets.  It also verifies their mastery of the knowledge appropriate to each student=s specific degree.  As of the 1996-97 academic year an assessment program based upon multiple measures, both quantitative and qualitative, provides more thorough evaluation.  Each undergraduate and graduate department has a means of assessing students' skills and competencies at the following levels:  



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Entry Level

	�seq level0 \*arabic�2�.	Intermediate Level

	�seq level0 \*arabic�3�.	Capstone Level

	�seq level0 \*arabic�4�.	Exit/Professional Levels



	Examples of measures within each of these four levels are found below.  The reports from general education (Chapter Two) and from each school (Chapters Three through Eight) give more specific examples of the measures used to assess student achievement within the various programs.  These reports also address measures for program evaluation.



Entry Level

	At the entry level of assessment, all first-year students are required to meet with academic advisors to ensure proper placement, according to ACT or SAT scores and/or high school GPAs.  To enroll in ENG 101, a student needs a score of 22 to 28 on the ACT Verbal (taken October 1989 or later), or 500 to 630 on the SAT (taken April 1995 or later), or 500 on the TOEFL.  Students whose scores are lower or who have no scores must first complete ENG 100 with a grade of C or better, or they may test out of ENG 100 by scoring at least 70% on an English Placement Exam designed by ORU.  Students who do not meet entry-level standards set by departments must enroll in remedial courses, take the University Success course, seek tutorial help in the Cooperative Learning Center or academic advisement in the Comprehensive Advisement Center, or seek other guidance.  

	Students enrolling in chemistry and modern languages are encouraged to take an exam for appropriate placement in a beginning level course.  First-year chemistry majors must take and pass an American Chemical Society (ACS) general chemistry exam to enroll in General Chemistry (CHEM 111).  Those who receive low scores enroll in Principles of Chemistry (CHEM 101).  To enroll in honors classes in English, students must have earned an ACT (English) score of 29 or above or an SAT (verbal) score above 630.  Students with academic scholarships may enroll in honors sections of biology and humanities.

	Each graduate program has a similar process for the entry level of assessment.  For example, graduate students entering the School of Theology and Missions are assessed based on the California Personality Inventory, their transcripts, and a special First Assessment Form.  With these tools, and in consultation with an advisor, each student establishes a personal and professional profile.  Graduate students entering ORU=s business program undergo quantitative assessment based on their academic history and entrance exams, as well as qualitative assessment based on required recommendations.  Quantitative measures for students beginning the graduate education program include the Graduate Record Exam (GRE), Miller Analogies Test (MAT) and Pre-Professional Skills Test (PPST); qualitative tools include recommendations, an interview, and an administrator's entry assessment.



�PRIVATE ��Intermediate LevelIntermediate Level�tc  \l 4 "Intermediate Level"�

	At the intermediate level of assessment, most departments consider a student's GPA, both overall and in required major courses.  Students are required to select at least one major and one minor field of study unless the major's cognate/concentration or elective hours constitute the minor.  They must periodically gain advisor approval for course selection, follow published degree plans, and keep current records of their progress.

	Education majors seeking licensure must gain admission to the Professional Education Program.  The process is coordinated during the semester in which a student is enrolled in the Foundations of Education course.  Admission criteria include required course work, with a grade of C or better; cumulative GPA of 2.50 or better; satisfactory scores on the Pre�Professional Skills Test; the Professional Education Program interview; and satisfactory progress toward an initial student portfolio.  The sequence of courses, activities, and experiences follows a carefully structured degree plan, including Classroom Management and Evaluation courses, concluding with the Professional Education Seminar/Senior Project/Portfolio class and activities, as well as the extensive Intern/Student Teaching experience.  Students= academic progress in all areas is monitored by examinations, quizzes, homework, case studies, lab assignments, computer programs, classroom presentations, critiques, reports, and papers.  In addition, skills are measured by internship evaluations in such disciplines as business, art, social word, communication arts, chemistry, biology, and engineering.

	ORU=s ability to assess its academic programs was significantly enhanced when, in October 1996, designs for portfolios were formulated for most majors, using the input of the competencies and means of assessment determined by each department.  These portfolios will accrue throughout the student=s completion of degree requirements.  In spring of 1997 the faculty began an ongoing portfolio development and advisement process with the freshman class.  At the advisor/advisee conference, the advisor refers to the portfolio to help assess whether or not the student has been successful in meeting outcome goals.

	Intermediate level assessment tools for graduate students are specific to each area of study.  For example, students in the Master of Divinity program meet with their advisors and peers to encourage the students in academic and spiritual formation.  Assessment tools include the California Personality Inventory, degree plan sheets, and a Second Assessment Form.  Graduate students in the counseling program take a comprehensive content-oriented exam.  Students in the graduate business program undergo 

reviews and a degree audit during the third semester or after completing 24 credit hours.  All students in the graduate education program must demonstrate satisfactory progress toward developing a Graduate Student Professional Portfolio.



�PRIVATE ��Capstone LevelCapstone Level�tc  \l 4 "Capstone Level"�

	At the capstone level of assessment, all departments require their students to satisfactorily complete a senior paper or project.  This project not only assesses knowledge in the major area, but also provides valuable information regarding the effectiveness of the general education program, for example, in attaining English language fluency and analytical thinking skills.  To graduate with honors, many departments require an oral defense of the student=s thesis before peers and faculty.  Some departments, such as Biology and Chemistry, also require students to enroll in Senior Seminar during their last semester.  Majors in the School of Education, as well as those with major studies in other schools seeking secondary licensure, are required to do their intern/student teaching for one complete semester.  These students are assessed by ORU faculty members and the supervising teachers.

	Graduate students also must undergo capstone level assessments specific to their areas of expertise.  For example, each Master of Divinity student produces three written documents and their Third Assessment Committee completes a Third Assessment Form, the masters students in professional programs, such as counseling, complete skills-oriented checklists, and masters students in academic programs defend their theses.  Each graduate program includes such common elements as reviewing what the students have learned and discussing future goals.  



�PRIVATE ��Exit/ProfessionalExit/Professional�tc  \l 4 "Exit/Professional"� Levels

	The NCA accreditation process has raised the University=s consciousness about the importance of an ongoing collection of numerical data in assessment of its programs and students, especially data from alumni and their employers that verify the value of an ORU education in the lives and careers of its graduates.  At both the undergraduate and graduate exit/professional levels of assessment, most departments consider the rates of employability among their graduates.  In some fields, professional schools assess students who are applying through standardized exams such as the Medical College Admissions Text (MCAT) or Dental Admissions Test (DAT).  Most graduate schools require the GRE.  Education majors take the Oklahoma (or other) state certification exam.  Many departmental assessment tools include exit interviews or questionnaires.  

	Each department has formulated plans for external assessment of its courses and course content by alumni.  These surveys are designed to help the University assess not only the quality of  programs but also graduates= perceptions of their educational experiences.  Another external assessment tool developed by various departments is a survey sent to employers to ascertain their perceptions of the ORU graduates they have hired.  The employer survey from the Department of Chemistry is found in Appendix 1.4.

	 Scores earned on graduate entrance exams provide an indication of the level of mastery students have attained by the completion of their undergraduate degrees.  The Department of Engineering, Physics, and Physical Science encourages its seniors to take the Fundamentals of Engineering Examination in the spring semester.  Undergraduate Theology is considering adding comprehensive exams for its seniors. 

	Graduates of the School of Education, who are employed by an accredited school (public or private) in Oklahoma, are assigned a Residency Year Assistance Committee to aid in monitoring, advising, and assisting during the first year.  The committee consists of a school administrator, one peer master teacher, and one university supervisor.  The committee has responsibility for developing a recommendation concerning future certification of the residency year teacher.  



FACULTY PERFORMANCE

	The University identifies and encourages effective teaching throughout the University in a variety of formal and informal ways ranging from formal faculty evaluation procedures to more informal group sharing.  One method of assessing teaching performance at ORU is the Student Opinion Survey (Appendix 1.5), an instrument used each fall semester to evaluate faculty and courses except independent studies, practica, and field classes.  Its use is optional in the spring, when schools and departments can use other forms of assessment.  Twenty-five Likert scale items and two open-ended questions comprise the instrument.  With advanced notice, an additional 25 Likert scale course-specific items can be added to the instrument.  Individual faculty members receive reports from their Chairperson at the end of the semester, which they are to review together. University statistics are provided by the Provost, deans, and chairpersons.

	Round table meetings, used by many schools and departments, are cited by the English Department as one of the most effective tools for improvement of teaching.  An example cited in an informal faculty survey concerned a session focused on student objections, mostly on moral and spiritual grounds, to certain literary works used in English classes.  Faculty saw the need to address the objections in a way that would defend the literature and its teaching while still acknowledging the concerns expressed by students.  Through the round table process, faculty exposed the problem, presented options, decided on procedure, and ultimately developed guidelines for resolution of concerns based on student attitudes, including the formulation of a department policy on the issue.  



	The School of Theology and Missions offers a teaching methodology course for all graduate teaching assistants each semester.  Some departments use classroom observations, comparative grading exercises, team teaching, or peer and field observations.  



ANALYSIS AND RECOMMENDATION

	Analysis of the results of measurement has indicated areas in need of improvement and has prompted changes in nearly every academic department.  Below are a few examples:



ENGLISH

	As a result of recently developed assessment measures, the English faculty has initiated changes in curriculum and in the presentation of courses through the syllabi.  The Alumni survey distributed through the departmental newsletter in 1994 gave the department impetus to strengthen its cross-cultural and non-Western materials in the World Literature course and to emphasize contemporary literary theory in the Literary Criticism course.  The department emphasizes the value of these courses to current students, especially those intending to go on to graduate school. 

	The department has designed a portfolio that students will prepare through all four years of undergraduate work.  The design was presented to students in the spring of 1997. They are now beginning to build their portfolios with a range of exhibits, from the essay written in ENG 101, to the completed senior paper.  This portfolio will be an important tool for assessing student progress and levels of achievement, as well as for academic advising. 



ART

	Based upon recommendation from the assessment process, the Art Department purchased $62,000 worth of computer hardware and software, which made it possible to change the curriculum to provide fully-trained Commercial Art and Broadcast Design students with art and design skills to be used in semester-long full-time internships each semester.  This program, patterned after the School of Education's Student Teacher Program,  includes three significant changes to the curriculum:



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	the compression of four three-credit-hour courses into two courses, producing a total of six hours that can be applied to a new 10-credit-hour course, 



	�seq level0 \*arabic�2�.	the creation of a 10-credit-hour super-internship course which will serve the various departments that have art and design needs,



	�seq level0 \*arabic�3�.	the addition of a new computer graphics course.





MODERN LANGUAGE

	Based on the assessment program over the past two years, the ORU Modern Language Department has identified several areas of concern and has rendered solutions for many of these concerns.  The six primary needs identified were:

	

�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	curriculum changes to strengthen the foreign language major and minor programs,



	�seq level0 \*arabic�2�.	proficiency placement-test development for education majors,



	�seq level0 \*arabic�3�.	facility improvements to provide proficiency oriented foreign language instruction for all foreign language students,



	�seq level0 \*arabic�4�.	textbook adoptions to further proficiency-oriented instruction,



	�seq level0 \*arabic�5�.	faculty training to improve skills in proficiency oriented methodology and technology,



	�seq level0 \*arabic�6�.	alumni list development to monitor majors' satisfaction with ORU foreign language preparation.  



Actions taken in each of these areas are explained in the complete Assessment Report from the Modern Language Department.  



HUMANITIES

	ORU requires twelve semester hours of Humanities as part of its general education curriculum.  In response to assessment findings, all students enrolled in humanities must attend an annual capstone event featuring a nationally-known speaker.  These have included Dr. William Calcine, Mark Hatfield, Algin and Heidi Toffler, Arthur Schlesinger, Jr., and William Marshner.

	A further response to the assessment process is the incorporation of the study of global civilizations.  The series of video lectures previously utilized are being re-written and recorded for classroom use.  Four new textbooks are being researched and written to ensure that the humanities curriculum embodies the charismatic founding purpose of the University.  Summary reports from three other departments stating the results of the analysis and recommendation phase of ORU's assessment program are printed in Appendix 1.6.  A more detailed report (including analysis and recommendations) from the Department of Mathematics/Computer Science is in Appendix 5.1.



DECISION-MAKING

	Since the beginning of ORU's university-wide assessment process in 1992, the basic direction has come from the administration and the University Assessment Committee, although  most of the decision making related to change as a result of assessment has remained at the department and school levels, with final approval coming from the provost.  However, as the new ORU Assessment Model indicates, the Committee's role has been revised to make it more effective.  It will take a more active role, strengthen the feedback loop, and have closer ties to the University's planning and budgeting processes, with the Director of Assessment serving as a member of the University Planning Committee.  The faculty will continue to be the primary force driving the process.  The 1997-98 University Assessment Committee consists of the Provost, the Director of Assessment, ten deans, ten faculty members, three staff members, and two students (Appendix 1.7).

	 During the fall semester of 1997 each member of the University Assessment Committee will have the task of verifying what has occurred related to assessment within the areas of his/her responsibility.  After the current status of assessment at each level is confirmed, the committee will have the ongoing task of examining the processes and recommendations, reacting to each of the four main areas listed under "Desired Outcomes" in the Assessment Model, and acting upon them as follows:



	$	The committee will provide feedback mechanisms to keep those responsible for the activity informed of the committee's findings. 



	$	Representatives from the committee will work with those involved in the activity and the analysis process to ensure that recommended changes result in improvements (i.e. of student learning) in line with the institutional objectives articulated through assessment and long-range planning.



	$	The Director of Assessment will present suggestions and actions of the University Assessment Committee to the University Planning Committee (of which he/she is a member).

 

	$	The Director of Assessment will keep the University Assessment Committee current on actions taken by the University Planning Committee. 



	$	As the Assessment Model indicates, the results of the assessment process will progress through the University Planning Committee to the Management Committee (of which ORU's President is a member).



	$	The University Assessment Committee will provide reports to the University community to keep them abreast of developments related to assessment.



	$	The Committee will prepare an annual report that will be made available to the president, administration, faculty, staff, and students for comments and suggestions.  After modifying the report based on these suggestions, the Committee will present it to the Board of Regents, which has the power to incorporate recommended changes as part of institutional policy. 



	The intended benefits of this assessment process are improved student learning, better accessibility, more effective supportive services, and enhanced relations with outside constituents.  The underlying motivation is to improve institutional effectiveness by having the benefits of assessment become factors for consideration when examining the University's goals and objectives as articulated in the Strategic Plan.  Thus, the administration and faculty are to be cooperatively engaged in a continuous process of evaluation and improvement.

	

	

� CHAPTER TWO:

ORAL ROBERTS UNIVERSITY'S

GENERAL EDUCATION ASSESSMENT PROGRAM



INTRODUCTION 

	Significant improvements have been made in the area of general education assessment in the last six years because of faculty participation in the development of a university-wide assessment plan.  The ultimate goal of the general education program is for students to achieve self-awareness, as well as a functional knowledge and understanding of their physical and social environments, then to successfully interact with others in such a way as to make a positive contribution based on their callings and the founding purpose of the University.

	The general education program at ORU supports the University's Statement of Purpose through a course of study characterized by interdisciplinary cross-pollination with a charismatic concern to educate the whole personCbody, mind, and spirit.  The general education program is a coherent and substantive program that embodies ORU=s definition of an educated person.  It is the foundation upon which all of the student=s future education will be built.  It is designed to produce a person:



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	knowledgeable about the whole Bible, the Holy Spirit, and the Roberts= Ministry;

	�seq level0 \*arabic�2�.	able to use spoken and written language well;

	�seq level0 \*arabic�3�.	knowledgeable about the world of science and mathematics;

	�seq level0 \*arabic�4�.	aware of the sweep of history;

	�seq level0 \*arabic�5�.	understanding the interaction of the arts, philosophy, literature, and science;

	�seq level0 \*arabic�6�.	maintaining a health physical body and a fitness philosophy that will last a lifetime.



A brief summary of ORU's general education requirements and the philosophy behind them is found in Appendix 2.1.

�BACKGROUND

	In 1985 Oral Roberts University conducted an evaluation of its general education program.  This evaluation compared the general education requirements at ORU with those of other universities across the country.  The study found that the general education program at ORU was comparable to the average program in universities in the United States, except for the twelve-hour requirement in theology and Bible.

	In the fall of 1991 the Provost asked that the agenda for the faculty retreat center on the general education program.  He provided eight questions pertinent to the general education program at ORU and 

appointed certain faculty to facilitate the discussion of each of the questions in small group sessions.  The groups then reported their findings to the entire faculty in an open session.  During the fall semester each facilitator selected a committee composed of faculty, administrative, student, and alumni representatives to further study the questions and provide a status report to the Provost (Appendix 2.2).

	Two general education task forces and a few committees within each task force were appointed to review the general education program.  The committeesCcomposed of representatives from the faculty, administration, student body, and alumniCfound that ORU=s general education courses adequately reflect the goals set forth in ORU's Statement of Purpose and that faculty members enable students to comprehend the importance of Ainterdisciplinary cross-pollination,@ which is vital to a liberal arts education.  The committee also found that many departments are making a conscientious efforts to internationalize their curriculum. These efforts are reflected in courses in such areas as history, humanities, American government, modern languages, English, theology and education.

	In 1995 the University Assessment Committee had each general education faculty member answer the following three questions leading to course assessment:



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	How does taking your general education course benefit upper division courses and majors?



	�seq level0 \*arabic�2�.	How does taking your general education course benefit the student beyond the University experience?





	�seq level0 \*arabic�3�.	How is your general education course being assessed to know that improvement has been made?





Appendix 2.3 contains examples from three departments showing how the responses to these three questions were summarized in table format.



CURRENT GENERAL EDUCATION ASSESSMENT TOOLS AND PROCESSES

	Students spend most of their first two years at ORU fulfilling general education requirements.  In certain cases it is difficult to complete these requirements in a two year period because of accreditation requirements within schools and other constraints.  Most departments have prepared a general education checklist to help students progress smoothly through this process and remain on track for graduation.  Students are to use their department's checklist in consultation with their academic advisors.  The general education curriculum is structured to offer students latitude among alternative courses within certain areas such as natural science, mathematics, and modern languages.  These courses are to be selected in consultation with the student's advisor to ensure that the desired outcomes are being realized.  Sample checklists from two departments appear in Appendix 2.4

	ACT/SAT scores of entering students are used to assess their initial abilities.  Many departments determine students' entry level skills by some combination of high school grades, ACT/SAT scores, and departmental entrance exams administered by certain departments (e.g. Chemistry, Mathematics/Computer Science, Modern Languages, English, etc.).  This process helps the departments assess the students' entry level reading, writing, speaking, and analytical skills.  Students who don=t meet the entry level standard set by the department are:



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	channeled into lower level remedial courses, and/or

	�seq level0 \*arabic�2�.	required to take the University Success course, and/or

	�seq level0 \*arabic�3�.	advised to seek help from tutorial services, and/or

	�seq level0 \*arabic�4�.	given other guidance and directions fitting and proper to each case.





Student academic progress may be measured by such tools as examinations, quizzes, homework, case studies, lab assignments, computer programs, classroom presentations, reports, and papers.  



	In August 1996 the faculty at ORU participated in an assessment workshop led by two department chairs who had attended a workshop at Alverno College.  As a part of this workshop, faculty evaluated every course.  Assessment criteria were formulated for each course to be incorporated into every syllabus.  Suitable Astimuli and criteria@ have been developed to properly assess students in each general education course.  As described in Chapter One,  the ten general outcomes related to students achievement that have become a major focus of assessment are:



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Spiritual Development

	�seq level0 \*arabic�2�.	Physical Development

	�seq level0 \*arabic�3�.	Communication

	�seq level0 \*arabic�4�.	Analysis

	�seq level0 \*arabic�5�.	Problem Solving

	�seq level0 \*arabic�6�.	Valuing In Decision-making

	�seq level0 \*arabic�7�.	Social Interaction

	�seq level0 \*arabic�8�.	Global Perspectives

	�seq level0 \*arabic�9�.	Effective Citizenship

	�seq level0 \*arabic�10�.	Aesthetic Responsiveness





 	General education courses play a significant role in developing the abilities within students to produce these outcomes.  Appendix 2.5 provides the pages from seven general education course syllabi showing these outcomes, major outcomes, course outcomes, assessment stimuli, and assessment criteria.  A General Education Assessment Matrix, first prepared by every department in 1994 and updated in 1997, summarizes the ability-based outcomes and objectives for the general education components of that department.  Appendix 2.6 contains the matrices for the chemistry, English, mathematics, and physical science components.

	Many departments use a variety of national and state standardized exams to measure their students' level of achievement.  These include the MCAT, DAT, GRE, ACS Standardized Exam, Oklahoma Teacher Certification Exam, Fundamentals of Engineering Exams, Aliferis-Stecklin Achievement Test, etc.  Standardized exams enable the University to assess student achievement and compare the outcomes of its programs with those of other universities.  This, in turn, helps ORU determine its weaknesses and strengths related to general education.

	Each student must complete a senior project.  This capstone experience can help the University assess students' knowledge and abilities in their chosen area, as well as help measure valuable information regarding the effectiveness of the general education program.

	Many departmental assessment plans include exit interviews or questionnaires.  In addition, most departments have either implemented or are formulating plans for Alumni Advisory Councils, which meet each year to provide feed back as a form of external assessment related to the quality of their programs, and to measure graduates' perceptions of their educational experiences (Appendix 2.7)

	Each department is developing a survey for employers who have hired its graduates.  These surveys will be evaluated by the University Assessment Committee for recommendations prior to implementation.  They are designed to ascertain employer perceptions of ORU graduates and to help assess the competence and marketability of ORU students.  The sample employer survey from the Chemistry Department (Appendix 1.4) demonstrates that these surveys are also designed to assess how well the University has helped its students develop the ten general outcomes listed above.  All the assessment instruments discussed here enable ORU to discover how well the University equips its students to apply and demonstrate the expected outcomes stated in various general education courses.

	While attending the Alverno assessment workshop mentioned earlier, the ORU participants learned how portfolios can become a valuable tool for assessing how well students are progressing in their development of the desired outcomes related to general education.  They shared their findings in a seminar for ORU faculty on designing portfolios. At the end of the seminar, a plan for portfolio assessment was formulated by each department.  Portfolio assessment began during the spring of 1997.  The general education checklist and portfolio assessment form (Appendix 2.8), to be added to portfolios in 1998, will help assess the effectiveness of ORU's general education program.

	The University Assessment Committee has the task of reviewing all assessment policies, procedures, and practices within the University.  Throughout this evolving process, the general education program will play a key role in student achievement, the success of assessment, andCmost importantlyCthe realization of ORU's Statement of Purpose through the lives of its students.







�CHAPTER THREE:

SCHOOL OF BUSINESS



ASSESSMENT PROGRAM



	The foundation for the ORU School of Business Assessment Program is ORU=s Statement of Purpose:



	It is the purpose of Oral Roberts University, in its commitment to the historic Christian faith, to assist the student in his quest for knowledge of his relationship to God, man, and the universe.  Dedicated to the realization of Truth and the achievement of one=s potential life capacity, the University seeks to graduate an integrated personCspiritually alive, intellectually alert, and physically disciplined.



	To accomplish this purpose, Oral Roberts University seeks to synthesize by means of interdisciplinary cross-pollination the best traditions of liberal arts, professional, and graduate education with a charismatic concern to enable students to go into every man=s world with healing for the totality of human need.





	Our assessment plan encompasses the statement of purpose through the five areas listed below.    An active time-line is included with each section.  The first time line encompasses both curriculum and students.  



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Curriculum

	�seq level0 \*arabic�2�.	Student Achievement

	�seq level0 \*arabic�3�.	Faculty

	�seq level0 \*arabic�4�.	Facilities/Resources

	�seq level0 \*arabic�5�.	Administration and Structure

� 

Curriculum

	The curriculum combines liberal arts and professional education for the individual and professional development of each student.  It provides foundation knowledge for the professional standards of the major, as well as higher level knowledge for the specialization for the major and for graduate programs.  Each course within the curriculum supports one or more of the student outcomes listed in the following section.  





Student Achievement



�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*ROMAN�I�.	Assessment Outcome Criteria



	�seq level1 \*ALPHABETIC�A�.	Student outcomes specified by terminal curriculum objectives for business programs:

	�seq level2 \*arabic�1�.	Internalization of Christian ethics, Christian spiritual growth, and professionalism

	�seq level2 \*arabic�2�.	Interpretation of the dynamics of business within the social and professional context

	�seq level2 \*arabic�3�.	Competent foundation built for graduate study and specialization in business

	�seq level2 \*arabic�4�.	Analysis of business practices within selected area of specialization

	�seq level2 \*arabic�5�.	Synthesis of Business Administration Principles, education, research, and practice in a selected Christian role model

	�seq level2 \*arabic�6�.	Internalization of a broad base of knowledge from cross-pollination with other disciplines

	�seq level2 \*arabic�7�.	Integration of Christian principles into the modern work-place with a Charismatic concern for going into every person=s world

	�seq level2 \*arabic�8�.	Understanding the correlation between a healthy body and success in business.



	�seq level1 \*ALPHABETIC�B�.�seq level2 \h \r0 �	Student outcomes specified by required criteria of the AACSB/ACBSP:

	�seq level2 \*arabic�1�.	Critical thinking (skills in reasoning, analysis, research, or decision making relevant to the discipline)

	�seq level2 \*arabic�2�.	Communication (abilities in areas such as written, oral and nonverbal communication, group process, information technology, and/or media production)



	�seq level1 \*ALPHABETIC�C�.�seq level2 \h \r0 �	Related indicators specified by required criteria of the AACSB/ACBSP:

	�seq level2 \*arabic�1�.	Graduation rates

	�seq level2 \*arabic�2�.	Patterns of employment of graduates

	�seq level2 \*arabic�3�.	Class size

	�seq level2 \*arabic�4�.	Credentials of faculty

	�seq level2 \*arabic�5�.	Research by faculty

	�seq level2 \*arabic�6�.	Publications by faculty

	�seq level1 \*ALPHABETIC�D�.�seq level2 \h \r0 �	Indicators specified under optional criteria of the AACSB/ACBSP:

	�seq level2 \*arabic�1�.	Program satisfaction (evaluation of the program by major constituencies such as students, alumni, employers, or faculty)

	�seq level2 \*arabic�2�.	Professional development (graduates= participation in professional activities such as continuing education, formal education, professional organizations, and research)

	�seq level2 \*arabic�3�.	Percentage passage on professional examination









	�seq level1 \*ALPHABETIC�E�.�seq level2 \h \r0 �	Other Indicators of Student Achievement 



		Listed in this section are other indicators that are related to student achievement, but did not appear in the previous sections.  Although these indicators can offer valuable information, only number 7 is considered a direct measure of student achievement.  



	�seq level2 \*arabic�1�.	Incoming scores on SAT or ACT

	�seq level2 \*arabic�2�.	Recommendations of pastor

	�seq level2 \*arabic�3�.	High school rankings

	�seq level2 \*arabic�4�.	College GPAs for transfer students

	�seq level2 \*arabic�5�.	College GPA for undergraduate degree

	�seq level2 \*arabic�6�.	GPA for each major area of the program

	�seq level2 \*arabic�7�.	Professional examinations in the discipline (CPA, CMA, CIA, CFP, CFA, etc.)























��seq level0 \*ROMAN�II�.�seq level1 \h \r0 ��seq level2 \h \r0 �	Curriculum and Student Achievement:  Schedule, Persons Involved, Assessment Tools



�PRIVATE ��



Schedule�



Person Involved�



Tool(s)�Assessment Criteria Addressed

(numbers refer to section "I"��Prior to 

Admission







Each term, 

Each course�Admissions and

Faculty







Students and Faculty�SAT or ACT scores

Pastor Recommendation

High School Ranking

GPA for transfer student



Faculty/Course Evaluation



Strategic Presentations

(MGT 431)

�E, 1-4









A, 1-7; D, 1



B, 1-2

��Senior year�Faculty�Senior paper

Peer review

(BUS 499)

�B, 1-2��At graduation









Annual







Approx. every

two years



Semi-Annually�Graduate



Administration





Dean & Dept. 

Chair





Dean & Dept.

Chair



Professional Accreditation

Agencies�Graduate Survey



Computation of graduation rates for class



Regent=s Report



Contracts



GPA reports from 

Registrar



Professional 

examinations



�C, 2 D, 1-2; A, 1-7



C, 1





C,3-6



C,4



E, 5-6





E, 7��One, five, and

ten years post-graduation�Graduate



Employer





Alumni Advisory Council



Business Club Council



Professional Organizations�Alumni Survey



Employer Survey





Reports, Questionnaires, and Meetings





Reports, Questionnaires, and Meetings



Professional Exams�A, 1-8



B, 1; D, 1

C, 2; D, 2



A, 3-6







A, 3-6





A, 3-4; B, 1-2; D, 2, D,3���Faculty



�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*ROMAN�I�.	Assessment Criteria



	�seq level1 \*ALPHABETIC�A�.	Related to job description

	�seq level2 \*arabic�1�.	Quality of teaching

	�seq level2 \*arabic�2�.	Consulting involvement

	�seq level2 \*arabic�3�.	Administrative performance

	�seq level2 \*arabic�4�.	Scholarly productivity

	�seq level2 \*arabic�5�.	Community involvement (on and off campus)

	�seq level2 \*arabic�6�.	Personal and professional growth

	�seq level2 \*arabic�7�.	Personal spiritual growth



	�seq level1 \*ALPHABETIC�B�.�seq level2 \h \r0 �	Related to overall faculty composite profile

	�seq level2 \*arabic�1�.	Number with earned doctorate

	�seq level2 \*arabic�2�.	Ranking structure

	�seq level2 \*arabic�3�.	Adherence to faculty contract workload guidelines (numbers and utilization issues)

	�seq level2 \*arabic�4�.	Student: faculty classroom ratios

	�seq level2 \*arabic�5�.	Diversity among faculty





 

��seq level0 \*ROMAN�II�.�seq level1 \h \r0 ��seq level2 \h \r0 �	Faculty:  Schedule, Individuals Involved, and Tools for Assessment



�PRIVATE ��



Schedule�



Persons Involved�



Tool(s)�Assessment Criteria Addressed

(numbers refer to section, "I")��Monthly�Faculty

Staff�Prayer Meetings (possibly invite Chaplain occasionally)

�A, 7��End-of-each semester�Students













Faculty

Faculty

Peer



Administration

�University Faculty Evaluation Tool



Conference with Chairman to review evaluation and array



Faculty Self- and Peer-evaluation based on job description



Evaluation tool based on job description�













A, 1-6







A, 1-6



��Annually in Fall�Administration

Faculty�Faculty Objective Centered Appraisal form (based on 3-year goals)

�A, 1-6��Annually in Spring�Administration�Plan Evaluation�B, 1-5��

 

�Facilities/Resources



��seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*ROMAN�I�.	Assessment Criteria



	�seq level1 \*ALPHABETIC�A�.	Adequacy of fiscal resources

	�seq level2 \*arabic�1�.	Faculty salaries

	�seq level2 \*arabic�2�.	Type and Number of support personnel

	�seq level2 \*arabic�3�.	Resources to support faculty development, research, and instruction



	�seq level1 \*ALPHABETIC�B�.�seq level2 \h \r0 �	Adequacy of physical facilities

	�seq level2 \*arabic�1�.	Office space

	�seq level2 \*arabic�2�.	Space for instructional activities

	�seq level2 \*arabic�3�.	Storage space

	�seq level2 \*arabic�4�.	Space for non-instructional activities

	�seq level2 \*arabic�5�.	Research-related facilities and computer equipment



	�seq level1 \*ALPHABETIC�C�.�seq level2 \h \r0 �	Adequacy of library resources

	�seq level2 \*arabic�1�.	Number

	�seq level2 \*arabic�2�.	Diversity

	�seq level2 \*arabic�3�.	Currency

	�seq level2 \*arabic�4�.	Assessibility



�seq level0 \*ROMAN�II�.�seq level1 \h \r0 ��seq level2 \h \r0 �	Facilities/Resources:  Schedule, Individuals Involved, and Tools for Assessment 



�PRIVATE ��



Schedule�



Persons Involved�



Tool(s)�Assessment Criteria Addressed

 (numbers refer to section, "I")��Annually�Library Committee�Report of library adequacy

�C, 1-4��Annually�Faculty

Administration�Review of adequacy of physical facilities and fiscal resources�A, 1-3; B, 1-5��











�Administration and Structure



��seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*ROMAN�I�.	Assessment Criteria



	�seq level1 \*ALPHABETIC�A�.	.Department elements

	�seq level2 \*arabic�1�.	Mission and goals

	�seq level2 \*arabic�2�.	Diversity among students

	�seq level2 \*arabic�3�.	Participation of students and faculty in governance



	�seq level2 \*arabic�4�.	Qualifications, authority, and performance of administrator

	�seq level2 \*arabic�5�.	Policies for faculty and students

	�seq level2 \*arabic�6�.	Effectiveness of structure and governance

	�seq level2 \*arabic�7�.	Effectiveness of overall evaluation plan



	�seq level1 \*ALPHABETIC�B�.�seq level2 \h \r0 �	Department relationship to University

	�seq level2 \*arabic�1�.	Participation of department students and faculty in governance

	�seq level2 \*arabic�2�.	Congruence of mission and goals

	�seq level2 \*arabic�3�.	Equity of resource allocation



�seq level0 \*ROMAN�II�.�seq level1 \h \r0 ��seq level2 \h \r0 �	Administration and Structure:  Schedule, Individuals Involved, and Assessment Tools 



�PRIVATE ��



Schedule�



Persons Involved�



Tool(s)�Assessment Criteria Addressed

(numbers refer to section, "I")��Annually�Administration

Alumni





Faculty













Alumni





New graduates (summer after graduation)



Bylaws and Handbook Committee�Student Profile

Alumni Advisory Council



Review of mission and goals



Evaluation of structure and governance



Alumni Advisory Council



Evaluation of department structure and governance



Annual Report on Bylaws and Handbook�A, 2

A, 2





A, 1; B, 2





A, 1-7; B, 1 and 3







A, 5-7; B, 2-3





A, 1-7







A, 3, 5, 6���OUTCOME GOALS FOR PROGRAMS IN ORU=S SCHOOL OF BUSINESS



PURPOSE OF ORAL ROBERTS UNIVERSITY SCHOOL OF  BUSINESS

	It is the purpose of the School of Business of ORU, in its commitment to the historic Christian faith, to provide a base of professional skills, ethics, and analytical abilities to enable each business student to actualize the realization of Truth and achievement of one=s potential life capacity in the business environment.  More specifically, the purpose is accomplished through the School of Business seeking to provide an education that will enable business graduates to manage people and resources within the context of Christian love and biblical principles of concern for the welfare of the whole person.  To this end, students are challenged to develop in body, mind, and spiritCand to develop a perspective of wholeness in their personal livesCso they might help their clients develop wholeness as a way of life.



Goals of Accounting Major

	The primary goal of the accounting program is to prepare a student for an active role in professional accounting.  An objective of this program is to combine the board foundation of business administration with professional accounting knowledge so that the student has the potential of maximum achievement in several of the varied fields within accounting (i.e., public auditing, internal auditing, taxation, and general practice).  The courses in the accounting program are designed to develop an integrated personCspiritually alive, intellectually alert, and physically disciplined.



Goals of Business Administration Major

	The primary goal of the business administration program is to prepare a student for an active role in the general area of business administration.  An objective of this program is to provide a more general exposure which allows each student to elect a minor program to prove a much broader based of specialized knowledge in order to become an effective member of the business society.  The courses in the business administration program are designed to develop an integrated personCspiritually alive, intellectually alert, and physically disciplined.





Goals of Business Education Major

	The primary goal of the business education program is to prepare a student for an active role in the area of business education at the high school level.  An objective of this program is to provide a means for teacher certification in secondary schools.  Satisfactory completion of the prescribed courses of study will prepare students to teach business subjects on the secondary level.  Balance and depth in student development are provided by the inclusion of courses in the Computer Science, Economics, Accounting, Business Law, Management, and Marketing.  The courses in the business education  program are designed to develop an integrated personCspiritual alive, intellectually alert, and physically disciplined.



Goals of Finance Major

	The primary goal of the finance program is to prepare a student for an active role in professional finance.  The program combines the broad foundation of business administration with professional financial knowledge so that the student has the potential of maximum achievement in several of the varied fields within finance (i.e. banking, financial management, and investments).  An objective of this program is to focus on the interpretation and implementation of financial decisions.  The courses in the finance program are designed to develop an integrated personCspiritually alive, intellectually alert, and physically disciplined.



Goals of International Business

	The primary goal of the international business program is to prepare a student for an active role in increasing important area of global enterprises.  An objective of this program is to provide the student the broad basic concepts of business administration as they apply to the international field coupled with skills in the chosen language.  A further objective of this major is to acquaint each student with the culture and social systems of the world as they relate to analysis of the business environment in other countries.  The courses in the international business program are designed to develop an integrated personCspiritual alive, intellectually alert, and physically disciplined.





Goals of Management Major

	The primary goal of the management program is to prepare a student for an active role in the general area of management.  An objective of this program is to focus on effectively managing the resources of the firm through the functions of planning, organizing, controlling, staffing, and directing.  The student has the potential of maximum achievement in several of the varied fields within management (i.e. human resource management, industrial management, and real estate management).  The courses in the management program are designed to develop an integrated personCspiritual alive, intellectually alert, and physically disciplined.



Goals of Management Information Systems Major

	The primary goal of the management information systems program is to prepare a student for an active role in professional information and systems management.  An objective of this program is to focus on preparing the student to enter a business firm with a thorough knowledge of information requirements of executive decision-making and the computer system skills necessary to process and present this information.  The program, in keeping with current technology, places and emphasis on current methods of systems analysis and design and a task force approach to business analysis and problem-solving.  The courses in the MIS program are designed to develop an integrated personCspiritually alive, intellectually alert, and physically disciplined.



Goals of Marketing Major

	The  primary goal of the marketing program is to prepare a student for an active role in the means and methods of the marketing of products and services in the broad business environment including international markets.  An objective of this program is to focus on preparing the student to provide marketing expertise in the areas of product sales, promotional planning, customer research, market analysis, marketing institutions, and pricing methods.  The courses in the marketing program are designed to develop an integrated personCspiritually alive, intellectually alert, and physically disciplined.





Goals of the Master of Business Administration Program

	The primary goal of the Master of Business Administration program is to prepare well rounded leaders capable of directing and managing the profit oriented firm as well as the not for profit organization.  Students will achieve in a multifaceted educational program designed to encourage decisions that effectively and efficiently marshal the capital and human resource of the organization while balancing all decisions in a framework of Christian ethics and stewardship.

	To accomplish the stated goals of each listed major, students must be able to 1) solve problems utilizing critical thinking, analysis, and decision-making methods, 2) communicate effectively in both oral and written expression, 3) view the world from a global perspective, and 4) demonstrate interpersonal leadership skills.  Graduate students must also be able to 5) integrate advanced ethical consideration into making complex management decisions and 6) demonstrate effective stewardship of all resources including interpersonal, financial time, and capital.



ASSESSMENT MEASURES

	The Assessment Program of the ORU School of Business evaluates individual student accomplishment while monitoring the faculty and curriculum internally and reviewing the future trends and alumni performance in the workplace externally.  The following material will speak to the program in each area.

�

�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*ROMAN�I�.	STUDENT ASSESSMENT (QN=quantitative, QL=qualitative)

	

	The School of Business uses a number of quantitative as well as qualitative procedures to assess students at the entry, intermediate, capstone, and exit/professional levels.  The admission test scores of students are analyzed with respect to the grades that the students make in their courses.  Other assessment tools which are used are:  examinations, problem solving assignments, case analyses, in basket projects, individual projects, group interaction projects, portfolios, group presentations, internships, research projects in the business environment, computer analysis presentations, role playing project assessments, alumni questionnaires, alumni advisory council recommendations, honor student questionnaire surveys, and employer surveys.  Assessment stimuli have been formulated and integrated into each syllabus for all courses in the School of Business.  



�	�seq level1 \*ALPHABETIC�A�.	BACCALAUREATE

	�seq level2 \*arabic�1�.	Entry Level of Assessment

			�seq level3 \*alphabetic�a�.	Academic History QN

			�seq level3 \*alphabetic�b�.	Entrance Exam QN

			�seq level3 \*alphabetic�c�.	Recommendations QL

	�seq level2 \*arabic�2�.�seq level3 \h \r0 �	Intermediate Level of Assessment

			�seq level3 \*alphabetic�a�.	Annual Academics Review QN

			�seq level3 \*alphabetic�b�.	Semi Annual Physical Review QN

			�seq level3 \*alphabetic�c�.	Spiritual ReviewCContinuous QL

			�seq level3 \*alphabetic�d�.	Character ReviewCContinuous QL

			�seq level3 \*alphabetic�e�.	Program/Major ReviewCSemi annually w/advisor QN/QL

			�seq level3 \*alphabetic�f�.	Portfolio CreationCContinuous QN/QL

			�seq level3 \*alphabetic�g�.	Course ReviewCMidterm QN

			�seq level3 \*alphabetic�h�.	General Education ReviewCEnd of second year QN

			�seq level3 \*alphabetic�i�.	Senior Audit/CandidacyCEnd of third year QN/QL

	�seq level2 \*arabic�3�.�seq level3 \h \r0 �	Capstone Level of Assessment

			�seq level3 \*alphabetic�a�.	Senior Paper - QN/QL

			�seq level3 \*alphabetic�b�.	Strategic Management Course - QN/Q

	�seq level2 \*arabic�4�.�seq level3 \h \r0 �	Exit/Professional Level of Assessment   

			�seq level3 \*alphabetic�a�.	Post GraduationCGraduate entrance exams QN

			�seq level3 \*alphabetic�b�.	Career Tracking QL



	�seq level1 \*ALPHABETIC�B�.�seq level2 \h \r0 ��seq level3 \h \r0 �	GRADUATE

	�seq level2 \*arabic�1�.	Entry Level of Assessment

			�seq level3 \*alphabetic�a�.	Academic History QN

			�seq level3 \*alphabetic�b�.	Entrance Exams QN

			�seq level3 \*alphabetic�c�.	Recommendations QL

	�seq level2 \*arabic�2�.�seq level3 \h \r0 �	Intermediate Level of Assessment

			�seq level3 \*alphabetic�a�.	Leveling Courses ReviewCSemester QN

			�seq level3 \*alphabetic�b�.	Semi Annual Physical Review QN

			�seq level3 \*alphabetic�c�.	Spiritual ReviewCContinuous QL

			�seq level3 \*alphabetic�d�.	Character ReviewCContinuous QL

			�seq level3 \*alphabetic�e�.	Course ReviewCMidterm QN

			�seq level3 \*alphabetic�f�.	Core CourseCBefore GBUS 566 QN/QL

			�seq level3 \*alphabetic�g�.	Academic ProgressCAnnual QN/QL

			�seq level3 \*alphabetic�h�.	Degree Audit/CandidacyCThird semester or after 24 hours QN

	�seq level2 \*arabic�3�.�seq level3 \h \r0 �	Capstone Level of Assessment

			�seq level3 \*alphabetic�a�.	Strategic ManagementCLast Semester QN/QL

			�seq level3 \*alphabetic�b�.	SimulationCQN

	�seq level2 \*arabic�4�.�seq level3 \h \r0 �	Exit/Professional Level of Assessment

			�seq level3 \*alphabetic�a�.	Post Graduation

				(�seq level4 \*arabic�1�)	Professional exams QN

				(�seq level4 \*arabic�2�)	Entrance to doctoral program QL

			�seq level3 \*alphabetic�b�.�seq level4 \h \r0 �	Career Tracking QL





�seq level0 \*ROMAN�II�.�seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 �	FACULTY ASSESSMENT



	�seq level1 \*ALPHABETIC�A�.	Student Opinion SurveyCSemester QN/QL



	�seq level1 \*ALPHABETIC�B�.	Performance AppraisalCAnnual QN/QL



	�seq level1 \*ALPHABETIC�C�.	Student Comment/FeedbackCContinuous QL



	�seq level1 \*ALPHABETIC�D�.	Grading ReviewCSemester QN



	�seq level1 \*ALPHABETIC�E�.	Faculty Development ReportCAnnual QN/QL



�seq level0 \*ROMAN�III�.�seq level1 \h \r0 �	CURRICULUM ASSESSMENT



	�seq level1 \*ALPHABETIC�A�.	Curriculum ReviewCContinuousCMonthly QL



	�seq level1 \*ALPHABETIC�B�.	Course ReviewCSemester QL



	�seq level1 \*ALPHABETIC�C�.	Student ProgressCSpecial Report QN





RESULTS

	Beginning in the Fall of 1996 portfolio information was collected on each freshman student to help assess how they progress through their college career.  This process will continue until information is collected on all business students throughout their entire academic career.  Eventually each student will have a portfolio which reflects such major outcomes as:  enterprising problem solving, interpersonal leadership, oral communication skills (video tape), and written communication skills.  The students who are doing internships are required to have their superior evaluate their management skills by the use of an employer evaluation form.  

	In addition, the Alumni Council of the School of Business meets annually to discuss means for improving the curriculum and programs.  Their input has lead to several significant changes in the type of courses offered and the means of delivery.  



RECOMMENDATIONS

	The recommendations come from course assessment committees which are composed of faculty members who have expertise in the areas of accounting and finance; management and management information systems; business administration, business education, international business; and marketing.  Other recommendations come from our alumni advisory committee, our employer surveys, and honor students surveys.  Very important portfolio information on each student is evaluated by the Comprehensive Advisement Center Advisor from the business faculty.  The portfolios provide a wealth of information on how the student in progressing with respect to communication skills, critical thinking skills, enterprising problem solving skills, and interpersonal leadership skills. The CAC advisor evaluates the documents in each portfolio to make decisions on how the student can improve.  He and the department chairman make the decisions such as whether the student should:  continue as a business major, go onto the next sequential course, be referred to the Collaborative Learning Center, be referred to take the career advisement aptitude test, take more courses in English, take more courses in verbal communication, be advised to be assigned a tutor, change his major to one of the other seven majors in the School of Business, or change his major to one of the other majors in the university.  The results of the surveys from employers, alumni advisory council, and honor students are compiled and analyzed by the faculty in order to make recommendations.  



ACTION TAKEN

	On the basis of an employer questionnaire survey, the management information system major requirements were changed.  Advanced mathematics courses were removed because it was felt these skills were not needed.  Courses in Accounting, Quantitative Analysis, Business Law, Strategic Management, Principles of Economics, and Principles of Marketing were substituted in place of the mathematics courses.  As a result of the Alumni Advisory Committee survey, the Business Communication course was changed by requiring more oral communication presentations.  As the result of poor grades in Accounting, Economics, and Marketing, some students were counseled into other majors of the university.  This was done after a counseling session with the student, and after the student had taken the aptitude test which is administered by the Career Planning and Placement Department.  As a result of the evaluation of some of the documents in the portfolio, a student may be advised to take more communication courses.  If the documents in the portfolio reflect that the student has poor written communication skills, he is advised to take more English courses or he is advised to work with the Collaborative Learning Center in order to improve.  If the management evaluation form of a student who is doing an internship is unsatisfactory, the student is given a "no pass" grade and it is recommended that he take specific courses to remedy his deficiency.  

 CHAPTER FOUR

SCHOOL OF EDUCATION



PROGRAM GOALS

	The purpose of Oral Roberts University, in its commitment to the historic Christian faith, is to assist the student in his quest for knowledge of his relationship to God, man, and the universe.  Dedicated to the realization of Truth and the achievement of one=s potential life capacity, the University seeks to graduate an integrated personCspiritually alive, intellectually alert, and physically disciplined.

	To accomplish this purpose, Oral Roberts University seeks to synthesize by means of interdisciplinary cross�pollination the best traditions in liberal arts, professional, and graduate education, with a charismatic concern to enable students to go into every man=s world with healing for the totality of human need.  Based on the premise that a genuine spiritual, mental and physical commitment is necessary for happiness and development, Oral Roberts University is dedicated to the whole man conceptCseeking a balanced development of the spirit, mind and body. 

	In keeping with the Institutional Mission, the Undergraduate and Graduate Faculty developed a carefully�crafted unit Mission Statement and a precise set of Goals and Objectives.  The Mission Statement and Goals and Objectives were formally ratified by the Academic and Graduate Councils of the School of Education on January 5, 1994.  Following are the Mission Statement and the Primary School of Education Learner Objectives:



Mission Statement

	The Mission of the School of Education is: "To provide the opportunity for individuals who hold Christian principles to participate in advanced study in preparation for professional public and private responsibilities in the field of education throughout the world.@

	







School of Education Learner Outcomes

	In the process of completing a major in the School of Education, a student shall be expected to develop the following: 

�

	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.�seq level1 \h \r0 �	A knowledge in the foundations of education.



	�seq level0 \*arabic�2�.	Competencies in the art and science of teaching, and in clinical knowledge and skills related to the education profession.



	�seq level0 \*arabic�3�.	Knowledge, understanding, and competency in specific areas of specialization for which the educator has professional responsibility.



	�seq level0 \*arabic�4�.	Competency in research, writing skills, and utilization of research findings.



	�seq level0 \*arabic�5�.	An understanding of the "whole�person" lifestyleCspiritually, physically,    intellectually, socially and emotionally.



	�seq level0 \*arabic�6�.	A Christian philosophy of education and the desire to promote Godly principles in schools and among persons in the education community.



	�seq level0 \*arabic�7�.	An understanding of multi-cultural heritage.



	�seq level0 \*arabic�8�.	Competency in the utilization of current methods and curricula and  in curriculum development.



	�seq level0 \*arabic�9�.	An understanding of measurement techniques utilized in education.



	�seq level0 \*arabic�10�.	The ability to be advocates for educational innovation.



	�seq level0 \*arabic�11�.	Leadership qualities.



	�seq level0 \*arabic�12�.	The ability to review educational research and report findings and to offer recommendations to the educational community.



	�seq level0 \*arabic�13�.	An understanding of psychological processes related to education.





School of Education Related Program Objectives

	In the process of completing a major in the School of Education, a student shall be expected to acquire an understanding and support for the following related program objectives:



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	To bridge educational and community activities with alumni of the ORU School of Education.

	�seq level0 \*arabic�2�.	To provide outreach locally and worldwide through literacy programs, teaching English as a second language, mission activities, and skill development. 





MEANS OF ASSESSMENT IN UNDERGRADUATE EDUCATION

Quantitative Assessment

	A number of quantitative instruments are used by the ORU School of Education to assess students enrolled in the school.  Students are assessed prior to entry into the program, while they are in the program, and after graduation from the program.  The American College Testing Program (ACT) and Scholastic Aptitude Test (SAT), Pre-Professional Skills Test (PPST), and Grade Point Average (GPA) are among the quantitative measures used to assess whether or not students seeking to enter the Professional Education Program have the basic knowledge and skills that will enable them to acquire knowledge, skills, and attitudes for teaching that are compatible with the philosophy and objectives of Oral Roberts University.

	Upon admittance to the Professional Education Program, GPA becomes a continuing means of assessment.  Data from the Oklahoma State Curriculum Examinations are used to compare Oral Roberts University School of Education graduates with professional education/teacher education graduates from other institutions.

�

	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	ACT/SAT (Entry Level)



		 The American College Testing Program (ACT) and Scholastic Aptitude Test (SAT) scores are used by the University and by the School of Education as an evaluation prior to admission to the Teacher Education Program.



	�seq level0 \*arabic�2�.	PPST (Entry Level/Intermediate Level)



		All students who enter the Teacher Education/Professional Education Program must demonstrate acceptable levels of proficiency in reading, writing, and mathematics as evidenced by the scores in each of the skills areas.  The PPST is prepared by and scored by the Educational Testing Services (ETS).  That test consists of three tests and is designed to measure basic proficiency in reading, writing, and mathematics.  Each test subject is scored on a scale of 150 to 190.  Acceptable levels, as set by the Oklahoma State Department of Education and ratified by the School of Education Academic and Graduate Councils, are as follows: Reading, 173; Mathematics, 171, and Writing, 172.  A student who does not meet minimum scores on any of the three test areas is permitted to take that portion of the test on another occasion, but must meet the minimum standards in order to be admitted.



	�seq level0 \*arabic�3�.	GPA (Intermediate Level)



		In order to enter the Teacher Education/Professional Education Program at Oral Roberts University, students must have an overall GPA of 2.5 or higher.  This standard must be maintained and is reviewed at the end of each semester.  A student whose GPA falls below the 2.5 level is placed on probation for one semester.  A student who fails to maintain a 2.5 GPA is subject to being suspended from the program.



	�seq level0 \*arabic�4�.	CURRICULUM EXAMINATION (Exit Level)



		Upon graduation, a student desiring to teach in the State of Oklahoma must successfully pass the Oklahoma Teacher Certification Tests.  The examinations are designed to test competency of students in General Professional/Pedagogical knowledge and skills, and in specific subject-area knowledge and skills.  The Curriculum Examinations are administered by the National Evaluation Systems through the Oklahoma State Board of Education and through the Oklahoma Commission on Teacher Preparation.  A report of the scores of Oral Roberts University students are provided to the School of Education and to the student.





Qualitative Assessment

	Several means of qualitative assessment are used by the ORU School of Education faculty to assess students.  Those procedures include the following:



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Teacher Education Application  (Entry Level)



		Students are required to submit an Application to the Professional Education Program Committee, seeking admission to the Teacher Education/Professional Education Program.  Enrollment in advanced level Professional Education Program courses is not permitted until the student has been formally admitted after meeting specific admission criteria.  The application includes references from faculty members.



	�seq level0 \*arabic�2�.	Student Interview  (Entry Level)



		Students are required to register for an interview time when Teacher Education/Professional Education Applications are completed and returned to the Office of the School of Education.  A team of faculty members is involved in the interview of students.  Interview guide forms are used in the interview process.  Students are required to submit evidence of prior experience working with children and a self-evaluation of personal traits as part of the application/interview process.





	�seq level0 \*arabic�3�.	Student Portfolio (Intermediate Level)



		Satisfactory progress toward developing an initial student portfolio must be demonstrated by a student prior to the student being admitted to the Teacher Education/Professional Education Program.   Portfolio content requirements include a candidate=s written Philosophy of Education, written recommendations, a written essay related to prior experiences and activities which help prepare the applicant for teaching and as a means of evaluating communication skills.  Those contents and other documents in the initial portfolio assist faculty in assessing the student=s readiness to enter the Teacher Education/Professional Education Program.



	�seq level0 \*arabic�4�.	Observation Evaluation Forms (Intermediate Level)



		Evaluation forms are completed by supervising teachers for students during field experience, pre-professional experiences portions of prerequisite classes.



	�seq level0 \*arabic�5�.	Videotape (Intermediate Level)



		During a prerequisite Oral Communications course, a speech presentation of each student is recorded by videotape.  The videotape is available for use in evaluating the oral communications skills of a student.



	�seq level0 \*arabic�6�.	Student Teacher Application (Capstone Level)



		Students are required to submit an application for participation in the Intern/Student Teaching Program during the semester preceding the scheduled Student Teaching semester.  This application includes recommendations from the applicant=s major department, advisor, and other ORU faculty.



	�seq level0 \*arabic�7�.	Faculty Observations of Intern/Student Teaching (Capstone Level)



		During the Intern/Student Teaching Semester, the supervising University faculty member completes a minimum of four written evaluations of each student, based on in-class observation visits, accompanied by consultation with supervising teachers and administrators.  Copies of the evaluations are discussed with the student, provided to the student, and become a part of the contents in the Student Portfolio.



	�seq level0 \*arabic�8�.	Intern/Student Teaching Semester (Capstone Level)



		During the final semester of the Professional Education/Teacher Education Program, the student participates in an Intern/Student Teaching Semester, spending 14 weeks in actual classroom settings.  This field experience provides the student the opportunity to combine theory and application in a school setting.







	�seq level0 \*arabic�9�.	Residency Year Assistance Program (Exit/Professional Level)



		Graduates of the ORU School of Education, who are employed by an accredited school (public or private) in Oklahoma, are assigned a Residency Year Assistance Committee to aid in monitoring, advising, and assisting the first year teacher.  The committee consists of a school administrator, one peer master teacher, and one university supervisor.  The committee has responsibility for developing a recommendation concerning future certification of the Residency Year Teacher.





MEANS OF ASSESSMENT IN GRADUATE EDUCATION

	Some assessment steps which directly relate to formal admission to the Professional Education Program are used at both Undergraduate and Graduate levels.  Students who hold a baccalaureate degree in a non-education area and who are pursing a graduate degree in education, which includes a state licensure/certification component, are obligated to meet the same admission standards as undergraduate students if those requirements were not met at the undergraduate level.



Quantitative Assessment

	A number of quantitative instruments are used by the ORU Graduate School of Education to assess students enrolled in the school.  Students are assessed prior to entry into the program, while they are in the program, and after graduation from the program.  

	The Graduate Record Examination (GRE), the Miller Analogies Test (MAT) and Grade Point Average (GPA) are among the quantitative measures used to assess whether or not students seeking to enter the Graduate School of Education have academic skills which indicate the potential for success in graduate level studies.  

	The Pre-Professional Skills Test (PPST) and the ORU Foreign Language Proficiency Test also are utilized for those Graduate Education students whose degree plan involves preparation for teacher and/or administrator licensure and certification through the Professional Education Program.  These tests are used to determine whether or not students seeking the licensure and certification have the basic knowledge and skills that will enable them to acquire the additional knowledge, skills, and attitudes to meet the proficiency standards set for the Professional Education Program  and in the objectives of Oral Roberts University.

	International students whose native language is other than English must complete and successfully pass the Test of English as a Foreign Language (TOEFL), with a score of 550 or higher to demonstrate proficiency in English language.

	Upon admittance to the Graduate School of  Education, GPA becomes a continuing means of assessment.  Data from the Oklahoma State Curriculum Examinations are used to compare Oral Roberts University School of Education graduates with professional education/teacher education graduates from other institutions.



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Graduate Record Examination (GRE).  (Entry Level)



		The Graduate Record Examination, administered by Educational Testing Services, Inc., is a general test which measures verbal, quantitative, and analytical skills that have been developed over a long period of time and are not necessarily related to any particular field of study. The GRE General Test measures certain developed verbal, quantitative, and analytical abilities that are important for academic achievement. Thus, the test necessarily reflects the opportunities and efforts that have contributed to the development of those abilities.  The GRE is one of several means of evaluating likely success in graduate school.  The test does not measure inherent intellectual capacity or intelligence, but the test does make it possible to compare students with different backgrounds. A GRE score of 500 has the same meaning whether earned by a student at a small, private liberal arts college or by a student at a large public university.   GRE scores provide a common measure for comparing the qualifications of applicants who come from a variety of colleges and universities with different standards.  The General Test is currently offered as a computer�based test and in the traditional paper�based format.



	�seq level0 \*arabic�2�.	Miller Analogies Test (MAT) (Entry Level)



		The Miller Analogies Test is prepared and administered by the Psychological Corporation.  This graduate level examination is a high�level mental ability test requiring the solution of problems stated as analogies. An analogy states that two things are related to each other in the same way that two other things are related to each other.  The MAT consists of 100 partial analogies that are to be completed in 50 minutes.  Fluency in the English language, a broad knowledge of literature, philosophy, history, science, mathematics, and fine arts, and the ability to reason out relationships may contribute to performance on the MAT.



	�seq level0 \*arabic�3�.	PPST (Entry Level/Intermediate Level)



		All Graduate Education students who enter the Teacher Education/Professional Education Program must demonstrate acceptable levels of proficiency in reading, writing, and mathematics as evidenced by the scores in each of the skills areas.  The PPST is prepared by and scored by the Educational Testing Services (ETS).  That test consists of three tests and is designed to measure basic proficiency in reading, writing, and mathematics.  Each test subject is scored on a scale of 150 to 190.  Acceptable levels, as set by the Oklahoma State Department of Education and ratified by the School of Education Academic and Graduate Councils, are as follows: Reading, 173; Mathematics, 171, and Writing, 172.  A student who does not meet minimum scores on any of the three test areas is permitted to take that portion of the test on another occasion, but must meet the minimum standards in order to be admitted.



	�seq level0 \*arabic�4�.	GPA (Entry Level/Intermediate Level)



		In order to enter the Graduate School of Education, an applicant should have a Baccalaureate Degree with a minimum grade point average of 3.0 or higher (on a 4.0 scale) from a regionally-accredited undergraduate institution.  This standard must be maintained and is reviewed at the end of each semester.  A student who fails to maintain a 3.0 GPA is subject to being suspended from the program.



	�seq level0 \*arabic�5�.	CURRICULUM EXAMINATION (Exit Level)



		Upon graduation from a Graduate Education Degree Program which leads to professional licensure and certification, a student desiring to teach in the State of Oklahoma must successfully pass the Oklahoma Teacher or Administrator Certification Tests.  The examinations are designed to test competency of students in General Professional/Pedagogical knowledge and skills, and in specific subject-area knowledge and skills.  The Curriculum Examinations are administered by the National Evaluation Systems through the Oklahoma State Board of Education and through the Oklahoma Commission on Teacher Preparation.  A report of the scores of Oral Roberts University students are provided to the School of Education and to the student.





Qualitative Assessment

	Several means of qualitative assessment are used by the ORU School of Education faculty to assess students.  Those procedures include the following:



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Graduate Education Application (Entry Level)



		Students are required to submit an Application for Admission to the Graduate School of Education.  The application must include a minimum of two academic/ professional references, recommendation from a minister, and a signed ORU Code of Honor Pledge, and official transcripts from each college or university previously attended.



	�seq level0 \*arabic�2�.	Graduate Education Student Interview (Entry Level)



		Graduate students are required to register for an interview with a Graduate Education Committee prior to proceeding beyond 12 graduate credit hours of study.  A team of faculty members is involved in the interview of students.  Interview guide forms are used in the interview process.  Students are required to submit a draft degree plan for review and committee endorsement.



	�seq level0 \*arabic�3�.	Administrator Entry Assessment (Entry Level)



		Candidates for admission to the Public School Administration Programs (Elementary Principal or Secondary Principal) are required to successfully complete an administrator entry assessment to evaluate the candidate=s knowledge in selected areas of school law, finance, organization, and to assess mastery in written and verbal skills areas.  The assessment process is being developed by faculty.



	�seq level0 \*arabic�4�.	Graduate Student Portfolio (Intermediate Level)



		Satisfactory progress toward developing a Graduate Student Professional Portfolio must be demonstrated by a student prior to the student being admitted to the Teacher Education/Professional Education Program.   Portfolio content requirements include a candidate=s written Philosophy of Education, written recommendations, a written essay related to prior experiences and activities which help prepare the applicant for teaching and as a means of evaluating communication skills.  Those contents and other documents in the portfolio assist faculty in assessing the student=s readiness to enter the Professional Education Program.



	�seq level0 \*arabic�5�.	Observation Evaluation Forms (Capstone Level)



		Evaluation forms are completed by supervising teachers for Graduate Education students who are in the Professional Education Programs.  The evaluations are conducted during field experience, pre-professional experiences portions of prerequisite classes.



	�seq level0 \*arabic�6�.	Student Teacher Application (Capstone Level)



		Graduate Education students who are in degree programs leading to professional licensure and certification  are required to submit an application for participation in the Intern/Student Teaching Program during the semester preceding the scheduled Student Teaching semester.  This application includes recommendations from the applicant=s major department, advisor, and other ORU faculty.







�	�seq level0 \*arabic�7�.	Faculty Observations of Intern/Student Teaching (Capstone Level)



		During the Intern/Student Teaching Semester, the supervising University faculty member completes a minimum of four written evaluations of each student, based on in-class observation visits, accompanied by consultation with supervising teachers and administrators.  Copies of the evaluations are discussed with the student, provided to the student, and become a part of the contents in the Student Portfolio.



	�seq level0 \*arabic�8�.	Intern/Student Teaching Semester (Capstone Level)



		During the final semester of the Professional Education/Teacher Education Program, the student participates in an Intern/Student Teaching Semester, spending 14 weeks in actual classroom settings.  This field experience provides the student the opportunity to combine theory and application in a school setting.



	�seq level0 \*arabic�9�.	Administrative Internship (Capstone Level)



		During the final semester of the Administrator Preparation Program, the student participates in an internship with a practicing administrator in an approved and accredited school district.  This field experience provides the prospective administrator with the opportunity to combine theory and application in a formal school setting.



	�seq level0 \*arabic�10�.	Residency Year Assistance Program (Exit/Professional Level)



		Graduates of the ORU School of Education, who are employed by an accredited school (public or private) in Oklahoma, are assigned a Residency Year Assistance Committee to aid in monitoring, advising, and assisting the first year teacher.  The committee consists of a school administrator, one peer master teacher, and one university supervisor.  The committee has responsibility for developing a recommendation concerning future certification of the Residency Year Teacher.





FORMULATING THE PLAN

	Requirements of the Oklahoma Commission on Teacher Preparation, the Oklahoma State Department of Education, and the North Central Association of Schools and Colleges are such that a variety of assessment tools are utilized by the ORU School of Education.  Annual reports are required with the State agencies, thus providing a systematic review.  Standardized instruments are used.  Numerous qualitative instruments are used.

	Appropriate information is provided to students through written and verbal evaluations.  Conferences and seminars also are used to convey useful information to students.  Syllabi reviews and Student Opinion Surveys (SOS) are useful tools in addressing appropriate strengths and weaknesses among content and faculty.  

	The School of Education Faculty Senate and its sub-committees, along with the Academic and Graduate Councils, are constant sources of information about assessment results and ways to improve the School of Education.  Communication among faculty is excellent, and frequent focused planning sessions provide additional assessment data.

	The Intern/Student Teaching Semester, which involves finalizing the Student Professional Portfolio as well as spending 14 weeks in school settings in actual teaching performances, is 

considered the Acapstone experience.@  Satisfaction of students and alumni are assessed through surveys, distributed and assessed by the School of Education faculty.



ASSESSING STUDENT SATISFACTION

	The School of Education uses formal and informal techniques to determine student satisfaction with the Professional Education/Teacher Education Program.



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Student Opinion Survey



		Formal assessment of each course, course content and faculty performance is conducted each semester through a Student Opinion Survey instrument, administered in every class.  The marked-sensed response form permits statistical reports to be developed.  The reports are shared with the Dean of the School of Education and each faculty member.  During alternate semesters, additional personalized items may be added to the standard instrument to permit specific assessment of a particular program.



	�seq level0 \*arabic�2�.	Student Written Opinions



		A component of the Student Opinion Survey process is an opportunity for students to submit written suggestions to administration and faculty concerning ways to improve courses, syllabi and methods of presentation.  The student opinions are provided to individual faculty members for review and possible action.  Student anonymity is maintained.





�ACTION TAKEN TO IMPROVE PROGRAM OF STUDY

	Careful review has been given to the various assessment practices and to the results obtained through the assessment process.  That information has been, and continues to be, used to consider changes in the curriculum, course offerings, and other factors in an effort to constantly improve the Professional Education Program.  Following are a few examples of action taken in response to assessment results.

	Pre-Professional Skills Test (PPST) scores of candidates indicated a need for students to improve writing skills.  A proposal for purchase and installation of a College Writers' Workbench computer laboratory, with appropriate software, was submitted and approved by the University administration.  Although originally sought as a means of improving writing skills of education majors, the special writing project will be coordinated through the Department of English for all students in the University.  A new laboratory was constructed, equipment and software purchased and installed. First use of the new Writers' Workbench program began in the 1997-98 academic year.

	Observation of student teachers, reports from Residency Year Committee members, and responses from student surveys and alumni surveys indicate a need for students to have greater skill in classroom management procedures with special attention to secondary education classroom management techniques.  In response, faculty modified the classroom management instruction, acquired additional resource materials, and established a separate course (section) in classroom management techniques for students who are preparing for secondary education assignments.

	Reports from supervising professors and master teachers who observe student teachers and residency year teachers, combined with a study of results of exit-level curriculum examinations, indicated a need for improvement in preparation of elementary education teachers for science instruction.  In response, faculty modified the Elementary Science Methods instruction to focus on simple, elementary-level demonstration science activities.  Additional financial support for purchase of consumable supplies for laboratory experiments has been provided through a new science laboratory fee for the elementary education science classes.

	PPST scores of candidates and exit-level Curriculum Examination scores of candidates indicate a need for students to improve basic mathematics skills.  In response, faculty have modified the program of study to increase general education requirements in mathematics.  Two new courses, Math Methods-I and Math Methods-II, have been developed and are required in the program of study for Elementary Education, Early Childhood Education and Special Education degree programs.

	Student surveys, alumni surveys, and observations during student teaching and residency year teaching all indicate a need for graduates to have greater skill in the use of educational technology.  In response, faculty have modified the program of study to include a new Educational Technology course and to add that course as a requirement for all students.  In addition, a proposal for construction of a model "Classroom of Tomorrow" for use in teaching educational technology and to demonstrate to University faculty the use of such technology, was submitted for consideration.  The concept was approved by University administration and construction started in the 1997-98 academic year.  Purchase and installation of multi-media computers and a variety of audio and visual educational technology, with appropriate software, have been approved by the University administration.  The model classroom is schedule to open prior to the 1998-99 academic year and will be utilized for the Educational Technology course instruction and for after-hours use by students and faculty.

	Faculty review of initial student portfolios indicated a need for better student and faculty understanding of the portfolio process.  In response, faculty have modified the program of study to include a new course, a combination Seminar/Student Portfolio course, to provide specific instruction in preparation of a portfolio, the format, content and use, and to coordinate the development of professional portfolios for students.  Faculty adopted standards for portfolio design and established minimum requirements for student portfolios.

	Interviews with supervising school administrators, as well as observations by faculty during student teaching and residency year teaching, indicated a need for graduates to have greater skills in a variety of areas related to student health and safety.  Recognizing that teachers are called on to handle emergency health issues, first aid, CPR, instruction in AIDS prevention, drug prevention, and a variety of other non-traditional matters, faculty have modified course content and the program of study to include a required course, HealthCare for Educators, for secondary education and special education majors, and School Health and Safety, for elementary education majors.  In addition, each student is required to complete a Basic First Aid and CPR course in each degree plan.

�CHAPTER FIVE:

SCHOOL OF ART AND SCIENCES



INTRODUCTION

	The School of Arts and Sciences offers 50 majors through the 13 academic departments of Behavioral Science; Biology; Chemistry; Communication Arts; Music; Art; Health, Physical Education, and Recreation; History, Humanities, and Government; Modern Languages; Engineering/Physics; Mathematical Sciences; English; and Theology.  In addition, general education courses which are offered through the School of Arts and Sciences comprise approximately 1/3 of the degree requirements of all ORU students.  

	This chapter is organized under the categories of goals, assessment measures, results, recommendations, and actions taken as a result of assessment.  It briefly highlights some of the information found in the assessment reports from the 13 departments in the School of Arts and Sciences.  

	The major sections of this report describe common format and methods of reporting assessment issues.  Examples peculiar to different departments show how the chairs and faculty members within the individual departments handle the individual assessment items to meet their particular needs.  In this manner, a structure is provided to give direction, but the methods and content within that structure provide the freedom for faculty input to accommodate the differences found across disciplines.  Since this report can only show examples as illustrations for the assessment methodology, a more complete review of the departmental assessment programs can be found in the departmental reports.  For demonstration purposes, the report from the Department of Mathematics/Computer Science is attached in Appendix 5.1.  Within the department, this report is part of a file containing the departmental assessment documents.



GOALS

	The goals for the School of Arts and Sciences flow from ORU's Statement of Purpose.  A team of administrators and faculty members prepared a document named Oral Roberts University Statement of Purpose Learning Objectives that emanated from official statements in the academic catalog.  The faculty places much emphasis on implementing learning objectives that are consistent with the mission and purpose of the University.  The following excerpt, taken from the work of the Faculty\Administrative Team, reflects the statement of purpose learning objectives in the School of Arts and Sciences.  

	Departmental objectives for student learning are linked with the institutional mission and goals.  However, one department cannot be responsible for attaining all the goals of the University or of the School of Arts and Sciences.  Through faculty involvement, each department has chosen those particular learning outcome goals that are appropriate for their discipline and contribute in part to the accomplishment of the school and University goals.  For example, after two years of an ongoing assessment process, ORU's Department of Modern Languages has identified six department-wide learning outcomes:  



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Foreign Language Linguistic SkillsCStudents will demonstrate adequate knowledge in listening, speaking, reading, and writing as set forth in the nationally recognized proficiency standard of ACTFL (American Council on the Teaching of Foreign Languages). 



	�seq level0 \*arabic�2�.	Foreign Language Contemporary CultureCStudents' cultural awareness will include understanding each country's social interaction, varying representative foods, manners of dress, leisure activities, educational perspectives, national holidays, and cross cultural communications.  



	�seq level0 \*arabic�3�.	Foreign Language GeographyCStudents will demonstrate an increased knowledge of major geographical features in the countries which speak the target languages.  Upon graduation they will have an understanding of how geography has influenced the country's history, customs, and economic life.  



	�seq level0 \*arabic�4�.	Foreign Language HistoryCStudents will demonstrate a knowledge and understanding of historical events and perspectives reflected in their appropriate language majors.  Students will graduate with international perspectives and skills enabling them to obtain jobs in a culturally diverse world and to understand cultural politics, as well as, international, intellectual and social diversity.  



	�seq level0 \*arabic�5�.	Religion in Foreign CountriesCStudents will demonstrate an understanding of historical and current religious beliefs and practices in the primary country or countries speaking the target language.  Students will graduate with a sensitivity to other people's religious beliefs and the ability to fulfill ORU's mission of going into every man's world with the gospel of Jesus Christ.  



	�seq level0 \*arabic�6�.	Foreign Language LiteratureCStudents will demonstrate a working knowledge of literature in the target language and the capacity of adding to their understanding and appreciation of literature after graduation.  

	The Modern Language faculty, with the assistance and guidance of the University Assessment Committee, continues to develop strategic methods to accomplish these goals.  Multiple means help students meet these learning objectives.  The next step in the assessment process is to measure the success of attaining the learning objectives.  For example, the Modern Language Department uses such standard tools to assess each of the aforementioned outcomes as the following:  ACT/SAT, PPST, Class Exams, Lab Exams, State Certification Exams, Senior Paper, GRE, and Graduate School Entrance Exams.  



ASSESSMENT MEASURES

	All of the arts and sciences department assessment reports describe a similar process of assessment.  While the process is similar in all 13 departments, the particular methods used are diverse.  These assessment measures can be summarized by category.  



REGULAR CLASSROOM ASSESSMENT

	Faculty measure progress by using examinations, quizzes, homework, case studies, lab assignments, computer programs, classroom presentations, reports and papers.  In addition, skills may be assessed by individual achievements such as student juries and recitals of music students, portfolios in HPER, acting scenes in drama, internships in multiple disciplines and senior papers or projects in all majors.  



STANDARDIZED EXAMS

	Arts and Sciences' departments use a variety of national and state exams to measure the achievements of their students.  These exams include tests like MCAT, GRE, Oklahoma Teacher Certification Exam, Fundamentals of Engineering Exam, and the Aliferis-Stecklin Achievement Test.  



CUSTOMIZED RESEARCH INSTRUMENTS

	Faculty have constructed questionnaires that will help in the assessment process.  They include research tools like exit interviews, student opinion surveys, and alumni surveys.  





OUTSIDE EVALUATIONS

	Accreditation boards have provided input for three of our departments to be used for improving our curriculum and level of achievement for faculty and students.  These outside evaluators include the Council of Social Work, The Accreditation Board of Engineering and Technology, and the National Association of Schools of Music.  

	Assessment measures for departmental or school learning objectives are chosen to best approximate direct measures of goals.  For instance, in general education a school-wide goal is to provide a continuing process of study and active participation in activities conducive to good health.  To implement this health goal, the University requires every full-time student to take an HPER activity course every semester.  The University measures this continuous enrollment by enrollment reports from the office of the Registrar each semester.  A consistent active physical lifestyle is also measured by an aerobic log book kept by each student.  Other measures for overall physical fitness include a three-mile field test and body composition tests.  Students experiencing these measures every semester receive the communication that aerobic fitness goals are important to them and the University.  

	We have found that multiple measures work best in the assessment process.  Each of the departments of the School of Arts and Sciences has prepared an assessment matrix.  The format of the matrix is similar for all departments, but the content varies significantly due to individual faculty input and the particular needs of the department.  The departmental matrix  from the Chemistry Department is presented here as an example.  

	The Chemistry Department assessment matrix lists the various assessment points for the major and lists six objectives developed by the Chemistry faculty members.  The departmental objectives are listed in the left column of the chart and the various assessment modes are listed across the top of the chart.  The time frame for these assessments is indicated at the points where learning objectives and evaluative processes intersect.  A key to abbreviations used is located at the bottom lefthand corner of each page.  



�CHEMISTRY DEPARTMENT ASSESSMENT MATRIX No. 1



�PRIVATE ���	Instruments for Assessment���1�2�3�4�5�6�7�8�9�10�11��ABILITY-BASED OUTCOME

AND

DEPARTMENTAL OBJECTIVES�Exams and Quizzes�Standard-ized Exams GRE, MCAT�Lab Report, Seminar, Publication

�Lab Tech-niques and conduct�Group Interaction, Problem solving (homework)�Alumni Survey�Employer Survey�Student Survey�Senior Paper�Final Grade�Portfolio��1.  Critical Thinking, Problem 

     Solving

Provide working and proficient knowledge of chemical concepts for further advancement and employment�

F, SP�

3 and/or 4�

L��

L

JP

WP�

A�

A�

F, SP�

4�

F, SP�

F, SP��2.  Value in Decision-Making

     Spiritual Development

Make sound scientific decisions and choose right decisions in line with the biblical principles.  Offer innovative, original solutions�

F, SP�

3 and/or 4�

L��

L

SM

WP�

A�

A�

F, SP�

4�

F, SP�

F, SP��3.  Analysis, Independent and Logical       Thinking and Decision-Making

Exhibit competency in researching the literature, use the information for analyzing research data, conduct proper scientific experiments in the lab and interpret data correctly �

F, SP�

3 and/or 4�

�

L�

L, F, SP�

A�

A��

4

�

F, SP�

F, SP

��4.  Effective Communication

    a) Listening              b)  reading

    c)  writing                d)  speaking

Communicate effectively and scientifically using the language, concepts and models of chemistry (using the appropriate medium of communication).  �

F, SP�

3 and/or 4��

L and SR�

L and SR�

A�

A

�

SP�

4�

F, SP�

F, SP











��5.  Social Interaction

Able to work in groups successfully, work productively and co-operatively�

F, SP�

3 and/or 4��

L and SR�

�

A�

A�

SP�

4�

F, SP�

F, SP��6.  Global Perspective Spiritual 

      Development

Graduate globally minded chemists, medical and dental students who choose to use their profession to do something good for their brothers and sisters.  Participate in summer mission team to work outside U.S.  Show professional ethics and emits the fragrance of Christ.  �

F, SP���

L��

A�

A�

F, SP

�

�

F, SP�

F, SP

��



�	Similar matrices can be reviewed in the departmental assessment reports.  All of them list objectives with identifiable measures and time frames.  However, the goals and methods of assessment are varied according to the needs of the department.  



RESULTS

	As part of the ongoing assessment process, the measurement of the departmental goals of the School of Arts and Sciences has produced results leading to recommendations and actions.  A monitoring process reviews these actions to see if modifications are necessary.  For example, national studies reviewed by the English Department clearly demonstrated that writing skills steadily decrease after freshman level courses through the senior year.  To combat this trend the English faculty recommended an English 305 course to be taken in the junior year.  Through observation and study of the junior English composition class the English faculty concluded that we had made improvements.  However, further feedback from University faculty members indicated a continued need to improve the writing skills of Oral Roberts University students.  To continually upgrade student writing skills as part of the ongoing assessment process, the English Department will be instituting the Writer's Work Bench, a computer-assisted program that provides individual feedback on writing style issues, in the fall semester of 1997.  This program will allow faculty members to concentrate on content.  Implementing the Writers Work Bench program was accomplished through the work of the Dean of the School of Education, the English faculty, and the University administration.  

	Other examples of actions arising out of the assessment procedure occurred in the Health, Physical Education and Recreation (HPER) Department.  From Registrar-generated reports and faculty records on field tests, the HPER staff discovered that many students were in adaptive P.E. who did not qualify.  In addition, too many students were on HPER suspension and an unacceptable failure rate was occurring on the 3-mile field test.  In response to these three problem areas, the HPER staff changed requirements for adaptive P.E. and conducted entrance interviews with students to improve the enrollment  problem.  To reduce the number of students on HPER suspension, a modified walking field test was provided as a choice, along with improving the advisement on HPER required courses.  The remedy for the high failure rate in the field test was a design for more personal fitness programs to meet the students' needs.  



	Assessment of the Commercial Art and Broadcast Design programs found that recent technological improvements can improve art design skills.  This finding led to recommendations and actions described in the recommendation section of this report.  

	In the Engineering Department, assessment results indicated that students needed more hands-on experience.  Consequently, the faculty introduced the design and construction of a loud speaker to the course content.  In addition, the input from students, alumni, and industry has been instrumental in changing the programming language in the engineering computational methods course.  

	While these examples of assessment results revealed needs for remedial action, most of the results identified in the departmental reports show that many of the objectives are sufficiently met.  For example, many of the departments report that their graduates are able to conduct research at a graduate level and are experiencing success in graduate programs and in employment.  Standardized exams and certification tests reveal other successes of departmental programs.  In these cases, recommendations indicate no changes be made.  

	Assessment results are inextricably linked with objectives and recommendations.  In many instances, results necessitate recommendations and action plans.  As an indication of the relationship among these elements, the departmental reports provide summary schemata that articulate the major objectives, the major courses meeting those objectives, means of assessment, results, and recommendations.  One page taken from the Biology Assessment Report provides an example of the assessment/recommendation schemata.  

�	II.  Schemata



Biology Major 			Major Courses Meeting	Means of Assessment	Results and Evaluation	Recommendations

Objectives				the Objectives



1.	Proficiency in biological 	BIO 111 and 112		successful completion of 	students have done well on	ongoing evaluation of

	concepts and knowledge 	BIO 310, 311, 312, 411,	lectures and lab courses	exams; scored at or slightly	courses and core 

					421, 431 and other upper	primarily by means of 	above the national average	curriculum to keep pace

					division courses		written exams, lab reports, 	on the MCAT and other	with current biological

									and national standardized	standardized exams; our	progress; improve student

									exams (MCAT, GRE, 	graduates' entrance into 	preparation for standard-

									Major field test)		graduate programs and 	ized exams; administer

													medical schools are above 	undergraduate biology

													the national average	test to all seniors  



2.	equipped for scientific		Introduction to Biological	successful completion of 	satisfactory; however more 	expand experimental 

	investigation, analysis, 		Research courses (BIO 371)	laboratory courses, (assessed	students are doing library	research opportunities for

	evaluation and problem-	and 372) and Senior Paper	by means of lab reports), 	projects so we need to 	faculty and students; 

	solving				(BIO 499) and all upper	research courses, and senior 	attract more students to 	incorporate more experi-

					division laboratories		research project; identifi-	conduct experimental 	mental design concepts 									cation of unknown microbe 	research projects.  		concepts in research 									in Microbiology lab					courses.  



3.	effective written and 		Upper division laboratories,	well written and organized	satisfactory; however	revise style manuals for

	oral communication of		Ecology, BIO 372, Senior	lab reports, Ecology term 	senior papers exhibit 	senior paper; encourage

	science				Research and Seminar 	paper, and senior paper;	variable formats		presentations at state and

					(BIO 451)			successful presentation of 					regional meetings  

									research in seminar course  



4.	develop a scientific 		Contemporary Issues		weekly critiques and team 	satisfactory		incorporate more 																	critical 

	worldview consistent with 	(BIO 456)			presentation that are 					thinking skills in all 

	Biblical truth							organized, exhibit logical					courses  	

									reasoning, analytical, and 

									have Biblical support;

									character evaluations for

									pre-med students.  



�RECOMMENDATIONS

	Each department in the School of Arts and Sciences has prepared a recommendation schema like the biology example.  Many of the chairs have commented on how the recommendation process has been significantly influenced by the goals and results obtained through assessment.  For example, in the history area the curriculum has been restructured to reflect the global mission of the University.  The original structure emphasized two areas, American and European history.  As a result of planning, the structure now has a global focus with courses from North American, Latin American, European, Asian, African and Middle Eastern history.  Over time the chair has recruited an anchor Ph.D. in each relevant field, expanding the major to accommodate the ORU global mission.  

	The assessment/planning process has enhanced the probability of recommendations being implemented.  Each department presents the results of their assessments, with recommendations, as part of their annual three-year plans.  For example, the Modern Language department for several years documented the need for better language lab facilities to improve the language proficiency of  students.  By communicating this need through the continuous planning effort with the Dean, Provost and other University personnel, the department received approval for a new language lab, funded by the one million dollar Sanders Grant.  When the language lab was installed, faculty members were trained by attending Sony seminars.  Through the ongoing assessment process, the Modern Language faculty found the level of improvement in teaching language proficiency insufficient.  These results stemmed from faculty having to manage hardware and software while attempting to teach academic principles.  A further recommendation to fund a language lab assistant through student lab fees was approved through the Dean, Provost, and Vice President of Finance. Feedback from faculty indicates that the implementation of this recommendation greatly improved the learning environment as teachers focus on teaching without worrying about facilities or equipment.  

	Many of the recommendations found in the departmental reports do not require approval beyond the department level.  For example, changing teaching methodologies and course content would not require approval beyond the department level.  Other recommendations that occur through the results of assessment often necessitate curriculum approval from the Arts and Sciences Faculty Senate and ongoing communication with other members of the University community to bring about the implementation of a recommendation.  Recommendations that require budget approval, equipment purchases, and facility renovation make teamwork between academic and nonacademic personnel a necessity. 

�	The following examples from mass media, art, and music show that ongoing communication is taking place among faculty, administrators, the management team, and the President, facilitating changes that improve student learning.  The Communication Arts Department initiated a series of discussions among the faculty who teach in the mass media communications major.  A committee was formed to design the mass media communication curriculum for the challenges of the 21st century.  The committee consulted with an alumni group and the mass media communication advisory board, who  offered suggestions on areas to be retained or deleted.  The mass media communications faculty deliberated together for over a year, and the results of their efforts were submitted to the administration and to the Arts and Sciences Curriculum Committee.  Once the Curriculum Committee and the full Arts and Sciences Faculty Senate approved the proposal, the recommendation went through the strategic planning and budgetary process.  The Dean and Provost supported the idea and submitted $100,000 annual capital expenditures for a period of three years in the budget submission process.  The Vice President of Finance approved the budget and development officers were informed of the capital expenditure needs to implement the curriculum changes.  The Vice President of University Relations accompanied a prospective donor on a tour of the mass media area and reviewed the goals of the program, resulting in a gift of $300,000 to improve mass media education and educational TV.  In addition, an anonymous donor matched a $25,000 alumni gift by 200% for additional needs.  The mass media story is one example of the communication involved in implementing plans initiated by assessment activities.  

	Another example of assessment affecting the budgeting and planning process occurred in the Commercial Art and Broadcast Design programs.  Assessment results showed ORU's art students lacking practical experience in graphic design, especially on equipment using recent technological developments.  Motivated by this finding, the Art Department made a recommendation to redesign the Commercial Art and Broadcast Design Degree programs.  The new curriculum added many hands-on experiences within an internship structure.  Once the Art Department curriculum proposal was approved by the Curriculum Committee, the Dean, Provost, and President agreed to implement the program.  President Roberts shared the proposal with an anonymous Oklahoma benefactor who made the initial $45,000 gift to begin the program.  An additional $17,000 was raised by an ORU art professor donating his work for a fund-raising project on ORU TV Channel 53.  This project required the cooperation of the President and the Vice President of University Broadcasting and provided the Art Department with $62,000 worth of computer hardware and software which augments the equipment already existing in several Oral Roberts Ministry Departments.  This equipment allows students to develop the knowledge and skills needed for their semester-long internship.  

	Many examples can be found in the departmental reports that demonstrate cooperation of individuals across departments to improve student learning based on the results of assessment.  Assessment within the Music Department demonstrates a specific example of this process.  The Music Department proposed a revision of the composition technology degree through the Arts and Sciences Curriculum Committee and received approval for the program from its accrediting body, the National Association of Schools of Music.  To implement this program, Music Department faculty and students raised approximately $3,000, which was added to summer renovation funds and operational budget funds from the Vice President of Operations to renovate a media tech lab.  Development office personnel assisted in procuring a donation of computers from the Citgo Corporation, and Information Systems personnel helped install the computers.  This coordinated department/administration effort was made possible through the planning process and was supported by the President, who personally toured the area and approved the plans.  



ACTION TAKEN AS A RESULT OF ASSESSMENT

	Through the departmental planning process, recommendations based on assessment results have been implemented to improve learning outcomes.  The reports from the Departments of Arts and Sciences conclude their documents with actions taken as a result of assessments.  The following list of curriculum changes in the Math Department is an example of how assessment has made a difference in one department.  

	Eight major curriculum changes have occurred as a result of the 1996-97 assessment effort:  



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.	Change from PASCAL to C.  To better prepare our students for both the work world and graduate school, we are changing the language emphasized in our introductory 

		computer classes.  The change will become effective in the Fall of 1997 and is reflected in revisions now being made to syllabi.  



	�seq level0 \*arabic�2�.	Expanded Computer Literacy Course.  The Computer Literacy Course introduced on an ad hoc basis during the Fall of 1996 will become a permanent offering beginning in the Fall of 1997.  The course features expanded use of the Internet, including electronic mail.  



	�seq level0 \*arabic�3�.	New Internet Programming Class.  For the first time Internet Programming is being offered as a special topic.  This advanced treatment of the types of programming used to create the World Wide Web goes far beyond the construction of home pages.  



	�seq level0 \*arabic�4�.	New Internship in Mathematics Education.  Designed to introduce the Mathematics Education major to the professional side of education outside the classroom, the addition of this internship also allows the traditional Mathematics major to explore teaching Mathematics before declaring an Education major or attending graduate school.  



	�seq level0 \*arabic�5�.	Continuation of Calculus Reform.  As with most other departments of Mathematics in the United States, this department continues to experiment with the ideas of the Reform Calculus movement, integrating those ideas with the best of traditional Calculus and complimenting the mix with technology.  



	�seq level0 \*arabic�6�.	A Redesigned Course in Educational Technology.  Two courses from the School of Education, Microcomputers in Education and Media, are being combined and reworked by faculty in this department to create a unified course called Educational Technology.  It will prepare teachers to work in the multi-media classroom and bring technology to the teaching of all subjects.  



	�seq level0 \*arabic�7�.	Redesigned Syllabi.  All courses taught during the Fall semester of 1996 and the Spring semester of 1997 include assessment snapshots of the course.  These snapshots will be added to other syllabi as the courses are taught.  



	�seq level0 \*arabic�8�.	New Telecourse.  Professor Susan Carr is designing and taping sessions of the Math and Society course for future use via television.  It relies heavily upon presentation software to help bridge the long distance gap between teacher and student.  



	The recommendations that have been implemented are continually monitored through annually updated three-year plans.  These plans are living documents that require ongoing faculty and staff involvement.  The routes of communication and action vary with each recommendation, but implementation of proposed improvements are likely to involve a wide range of University personnel.  It has not been an uncommon occurrence to see carpenters, power plant personnel, technicians, vice-presidents, deans, and faculty members sharing ideas on implementing recommendations of the planning process.  The contribution of each of these individuals is critical if the assessment program is to improve student learning in the School of Arts and Sciences.  



�CHAPTER SIX

ANNA VAUGHN SCHOOL OF NURSING



PROGRAM GOALS

	It is the mission of the School of Nursing to contribute to the University's mission by preparing graduates whose ministry is nursing.  Using the Theory of Nursing for the Whole Person as a theoretical framework for clinical practice, nursing graduates address the physical, psycho-social, and spiritual needs of individuals, families, and communities through the profession of nursing.  

	Overall program goals include preparation of a graduate who demonstrates excellence in nursing practice based on current theory and research; is prepared to successfully write the RN-NCLEX exam for licensure as a Registered Nurse; and has acquired the basic competencies for ongoing education, formal or informal.  

	At the University's 1996 fall assessment workshop, nursing faculty selected six major outcomes from among the ten general outcomes for the University.  The major outcomes include key concepts identified by the National League for Nursing as essential outcomes for nursing education.  The ORU nursing graduate will demonstrate the following outcomes:  



	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level2 \*arabic�1�.	Critical Thinking/Analysis, Problem-solving, Decision-making:  Demonstrate critical thinking skills integrating theoretical and empirical knowledge from basic  sciences and humanities in the delivery of nursing care.  



	�seq level2 \*arabic�2�.	Communication:  Utilize effective interpersonal and professional communication to contribute to the health of individuals, families, and communities.  



	�seq level2 \*arabic�3�.	Global Perspectives/Therapeutic Nursing Interventions:  Implement culturally sensitive therapeutic nursing interventions to promote, maintain, and restore health for individuals, families, and communities.  



	�seq level2 \*arabic�4�.	Aesthetic Responsiveness:  Utilize the research process in nursing practice and the advancement of nursing science.  









Faculty also identified course outcomes, assessment stimuli, and assessment criteria for each nursing course.  Assessment plans implemented for the 1996-97 nursing courses are included in Appendix 6.1, Assessment of Course Outcomes.  

	Ongoing assessment activities influence decisions that support the achievement of educational goals congruent with mission, goals, and objectives of the School of Nursing.  Decision-making processes within the School of Nursing occur within the framework of the Faculty Senate of the School of Nursing.  All full-time faculty are members of the Faculty Senate and actively participate in the councils and committees of the Senate.  A majority vote is required for approval of decisions within the School of Nursing.  Minutes of Faculty Senate and all councils, committees, and teaching teams are available.  



ASSESSMENT SUMMARY:  MEANS, RESULTS, AND ACTIONS

	Assessment activities and outcomes are summarized on the following pages.  Both quantitative and qualitative assessment measures are utilized.  Examples of quantitative tools include GPAs, NLN scores, and scores on multiple-choice module and final exams.  Qualitative assessment measures include written assignments such as care plans, clinical conference summaries, and senior paper.  Clinical evaluation tools include both quantitative and qualitative measures.  The summary reflects faculty, student, and employer involvement in the assessment process.  Assessment of students' achievement of learning objectives occurs throughout the major course of study and is identified as entry, intermediate, capstone, and exit/professional levels of assessment.



�Oral Roberts University Anna Vaughn School of Nursing

ASSESSMENT SUMMARY

1996-1997



�PRIVATE ��FOCUS�TOOLS�PERSONS INVOLVED�SCHEDULE�OUTCOME��

PART I:  STUDENT ACADEMIC ACHIEVEMENT��STUDENT

	Entry Level�GPAs

$	cumulative

$	prerequisite

$	nursing�Students

Faculty

$	nursing

$	non nursing

Registrar's Office�Reviewed each semester�Admission 

Progression

Graduation��	Intermediate Level�$	Module and final 	exams

$	Written 	assignments

$	Nursing care 	plans

$	Skills assessment

$	Portfolio assessment�Teaching Team 

Students�Scheduled throughout the semesterC sophomore, junior, senior level courses�Course specific competencies noted in each syllabus.



Progression in program.���Clinical Conferences

$	Clinical  

	evaluation tool�Student

Clinical Instructor

Course Coordinator�Mid-semester

End-of-semester/ sophomore, junior, senior level clinical courses�Pass/fail clinical



Competencies identified in each course syllabus and clinical evaluation tool.���NLN

Achievement Tests�Students

Course Coordinator�Junior and senior years�Influences academic advisement���1.	Nursing Care: 

		Mental Health,

		Mental Illness



2.	Nursing Care 

		of Children

		Across 

		Community

		Settings��1-2.	Fall semester

	Junior year����3.	Parent-Child

    	Care��3.	Spring semester

 	Junior year����4.	Health &

	Illness: Adult

 	Care��4.	Fall semester

  	Senior year����5.	Community

	Health Nursing��5.	Spring semester

	Senior year����

FOCUS�TOOLS�PERSONS INVOLVED�SCHEDULE�OUTCOME��STUDENT (cont)

	Capstone Level�NUR 405: Senior Leadership Course�Student

Faculty�Spring semester

Senior year�Competencies identified in course syllabus���NUR 498/499:  Senior Research Paper�Student�Spring semesterC 	Junior year

Fall semesterC 

	Senior year�Ability to use the research process to address problems of clinical significance to nursing.��	Exit/

	Professional 	Level�NCLEX-RN Exam�Student�Following graduation�RN licensure ���Graduate Survey�Graduates

Employers�Once-a-year�Reinstituted fall 1995.  

Revised clinical

objectives.��

PART II:  PROGRAM��FOCUS�TOOLS�PERSONS INVOLVED�SCHEDULE�RESULTS��PROGRAM�State Board passage rate�Graduates



National Council of

State Boards of

Nursing



Oklahoma Board of

Nursing�Once-a-year�Review of policies related to admission, progression, graduation:  

1.	Implemented more  stringent/realistic  grading policies

2.	Refined exams

3.	Implemented use of CAI for NCLEX review.  ��CURRICULUM�Survey of 120 Regional BSN 

Schools



Survey of school and department deans/chairs�Faculty Council



Oklahoma Board of Nursing�1995-1996�Revised degree plan sheet.  Added interdisciplinary "concentrations" in business, missions, and behavioral science (Spring 1997).���

FOCUS�TOOLS�PERSONS INVOLVED�SCHEDULE�RESULTS��CURRICULUM (cont)�Course

Evaluations�Students 

Teaching Team Members

Faculty Council�Each semester

�Course revisions

$	content

$	clinical

$	teaching strategies���$ NUR 201���1.	Consolidated clinical times

2.	Resequenced sim. lab content

3.	Changed strategy for teaching nursing process���$ NUR 302���1.	Adopted new textbook

2.	Revised evaluation criteria

3.	Implemented new clinical evaluation tool

4.	Major syllabus revisions

5.	Revised approach for students' achievement of clinical objectives

6.	Added 8 CAI programs.  ���$ NUR 304���1.	Increased the scope and time for community clinical experiences.

2.	Revised student assignments

3.	Added pharmacology quizzes���

FOCUS�TOOLS�PERSONS INVOLVED�SCHEDULE�RESULTS��CURRICULUM (cont)�Course Evaluations (cont)�Students

Teaching team members

Faculty Council�Each Semester�Course revisions

$	content

$	clinical

$	teaching strategies���$ NUR 306���1.	Added new inpatient clinical site.

2.	Increased community clinical sites.

3.	Revised evaluation criteria.

4.	Coordinated course content with nursing course NUR 304.���$ NUR 308���1.	Increased content on legal/ethical issues.

2.	Revised strategy for teaching nursing process.

3.	Implementation of revised clinical evaluation tool

4.	Major course revisions:  deletion of critical-care nursing content and increased scope of advanced medical-surgical content.���

FOCUS�TOOLS�PERSONS INVOLVED�SCHEDULE�RESULTS��CURRICULUM (cont)�Course Evaluations (cont)�Students

Teaching team members

Faculty Council�Each semester�Course revisions

$	content

$	clinical

$	teaching strategies���$ NUR 402���1.	Increased clinical sites, particularly in community agencies.

2.	Revision of written assignments.

3.	More emphasis on current research and professional literature.

4.	Final exam will be a take-home exam requiring in depth synthesis.

5.	Revision of course module and lecture objectives to reflect changes in health care and nursing practice.

6.	Required attendance at an Oklahoma Board of Nursing hearing has been added.���

FOCUS�TOOLS�PERSONS INVOLVED�SCHEDULE�RESULTS��CURRICULUM (cont)�Course Evaluations (cont)�Students 

Teaching team members

Faculty Council�Each semester�Course revisions

$	content

$	clinical

$	teaching strategies���$ NUR 404���1.	Changed from critical-care course to advanced medical-surgical course.  (Critical-care will be addressed in NUR 406, a new course to be implemented Spring 1998.  

2.	Implemented     pharmacology quizzes.

3.	Use of diagrams  to stimulate critical thinking.

4.	Increased patient  load per student in clinical area.  ���

FOCUS�TOOLS�PERSONS INVOLVED�SCHEDULE�RESULTS��CURRICULUM (cont)�Course Evaluations (cont)�Students

Teaching team members

Faculty Council�Each Semester�Course revisions

$	content

$	clinical

$	teaching  strategies���$ NUR 405���1.	Will decrease credits from 12 to 8 in Spring 1998.

2.	Clinical experiences will be solely in the community.

3.	Coordinated course content with nursing course NUR 402.

4.	Major syllabus revisions���$ NUR 477-01���1.	Revised teaching strategies.

2.	Implemented use of Mosby Assess Test.

3.	Implemented use of CAI for NCLEX review.���$ NUR 477-02���1.	Course implemented Spring 1997 in response to bringing missions experience into an academic framework.���

FOCUS�TOOLS�PERSONS INVOLVED�SCHEDULE�RESULTS��CURRICULUM (cont)�Course Evaluations (cont)�Students

Teaching team members

Faculty Council�Each Semester�Course revisions

$	content

$	clinical

$	teaching  strategies���$ NUR 498/499���1.	Increasing credit hour in NUR 498 from 1 to 2 in Spring 1998.

2.	Adopting a new textbook, Spring 1998.  ��SITES FOR CLINICAL EXPERIENCES�Facility

Evaluation Form�Faculty�Each semester�Clinical sites are kept, dropped, or added.  ��



�CHAPTER SEVEN:

SCHOOL OF LIFELONG EDUCATION



�PROGRAM GOALS

The mission of the ORU School of lifeLong Education is the same as the University in general.  The SLLE is not separate from the University; rather it operates within the boundaries of the Statement of Purpose:



	It is the purpose of Oral Roberts University, in its comitment to the historic Christian Faith, to assist the student in his quest for knowledge of his relationship to God, man, and the universe.  Dedicated to the realization of truth and the achievement of one's potential life capacity, the University seeks to graduate an integrated personCspiritually alive, intellectually alert, and physically disciplined. 

	

	To accomplish this purpose, Oral Roberts Univesity seeks to synthesize by means of interdisciplinary cross-pollination the best traditions in liberal arts, professional, and graduate education with a charismatic concern to enable students to go into everyman's world with healing for the totality of human need.  





	It is this statement that guides this entrepreneurial arm of the University.  The SLLE can reach into areas of the world that ORU cannot traditionally do by itself in its residential format.  

	The program goals are varied but are derived from the Statement of Purpose.  The goals of the SLLE are as follows:  



	$	Encourage the learner to pursue continuous learning about the Christian Faith as derived from God's Holy Word, the Bible;

	

	$	Encourage the learner to pursue continuous learning about God's creation, the earth and the universe in entirety;



	$	Encourage the learner to pursue continuous learning about the calling to a particular field placed upon their personal life;



	$	Develop in the student an understanding of God's will for healing, wholeness, and abundant living both in them and in the body of Christ;



	$	Provide quality educational programs that facilitate the above;



	$	Provide quality educational programs that facilitate the adult learner.  



	The SLLE upholds several objectives for each of the programs that it supports.  Though objectives vary from program to program, it is the desire of SLLE for each student, regardless of their program, to exit grasping the following concepts:



	$	Understand their discipline from a Christian worldview;



	$	Grasp the current trends in their field of study;



	$	Perform skills necessary for employment in their field of study;



	$	Understand their field of study as seen by the "Whole Person;" 



	$	Develop a foundation for further study in their field.





MEANS OF ASSESSMENTCQUANTITATIVE

	There are several tools used within the SLLE to accomplish a quantitative assessment of the students in the academic and non-academic programs.  They are categorized into three primary areas:  1) prior to entering the program, 2) during the program, and 3) after completion of the program.  



	A.	Entry Level of Assessment



		The tools that fit into the first category are not the traditional tools the university utilizes for its residential programs.  Due to the nature of the adult learner, several modifications have been made to the admissions criteria that involve quantitative assessment.  To begin, no standardized achievement test score is required.  Because the student is an adult, many times the test scores are outdated and many of the students have not covered the required test material in several years.  Instead the following tools are either being used or are being developed for use:



		$	The English Proficiency ExamCThis primarily objective test places the  student in the appropriate course level of English.  (Currently in use)



		$	The Mathematical Proficiency ExamCThis objective test places the student in the appropriate course level of mathematics.  (Currently being implemented) 



		$	The Employer SurveyCInitialCThis optional survey is used to get an outside perspective of the student in the workplace.  An additional survey is sent out at the completion of the degree to make a comparison.  Due to the 



			nature of the exam, the exam does not apply to those students who do not work.  It is, therefore, not a requirement.  (Currently being implemented)



�	�seq level0 \h \r2 ��seq level1 \h \r1 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level1 \*ALPHABETIC�B�.�seq level2 \h \r0 �	Intermediate Level of Assessment



		The tools used during the program are a combination of traditional final exams as well as client surveys given to a random sample each year.  



		$	Final ExamsCThe final exam for each course is a comprehensive exam consisting of objective, subjective, or a combination of questions that the student must pass in order to pass the course.  A failing grade on the final exam results in failure of the course.  (Currently in use)



		$	Client Surveys (quantitative)---Client surveys consist of program evaluation as well as student evaluation based on the school objectives stated above.  (Currently being implemented)



	�seq level1 \*ALPHABETIC�C�.	Exit/Professional Level of Assessment



		After completing the program, or towards the end of the program, the student will complete the final stages of quantitative assessment through the SLLE.  The tools utilized in this phase include the Client Survey, Program Comprehensive Exam, Employer Survey, and the Alumni Survey.  



		$	Client Surveys (quantitative)CClient surveys consist of program evaluation as well as student evaluation based on the school objectives stated above.  (Currently being implemented)



		$	Program Comprehensive ExamCThe Comprehensive exam attempts to assess the students understanding of the overall program.  The exam is a combination of objective and subjective questions covering the broad strokes of each degree program.  (Currently being developed)



		$	The Employer SurveyCFinalCThis optional survey is used to get an outside perspective of the student in the workplace.  An initial survey is sent out at the beginning of the degree to make a comparison.  Due to the nature of the exam, the exam does not apply to those students who do not work.  It is, therefore, not a requirement.  (Currently being implemented)



		$	 Program SurveyCThis survey covers the entire program of study of student.  It is designed to assess the program objectives as well as the service issues involved in delivering the program.  



		$	The Alumni SurveyCThis survey is sent to alumni after several years out in the field.  It attempts to assess the success of the student as a result of completion of the program.  

MEANS OF ASSESSMENTCQUALITATIVE

	There are also several qualitative assessment tools used within the SLLE.  As mentioned above, standardized test scores are not utilized in the admissions process.  Instead of the test scores, life experience is expected.  In addition to life experience, other qualitative methods of assessment are used which can also be divided into three categories:  1) prior to entering the program, 2) during the program, and 3) after completion of the program.  



�	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level1 \*ALPHABETIC�A�.	Entry Level of Assessment



		$	Admissions ApplicationCCompleted by each student; lists pertinent information about the student.  (Currently in use)



		$	Admissions EssayCCompleted by each student; a portion of the application process:  (Currently in use)



		$	Admissions Honor CodeCMoral and Spiritual requirements for each student; a portion of the application process; signed by each incoming student.  (Currently in use)



		$	Minister's RecommendationCRecommendation form completed by the student's current minister:  a portion of the application process.  (Currently in use)



	�seq level1 \*ALPHABETIC�B�.	Intermediate Level of Assessment



		$	Prior Learning AssessmentCA course designed to assist the student in documenting the life experience as it pertains to specific courses within the student's degree program.  (Currently in use)



		$	Portfolio ProductionCA culminating collection of the works of the student including writings, videos, projects, outstanding assignments, evaluations, grades, etc.  (Currently being developed)



		$	Faculty Course ObservationsCA one page final observation form completed by each professor for each student taking a particular course.  (Currently being developed)



		$	Practical Application CoursesC(depending on courses and program)CLittered throughout the programs are courses that include practicums, internships, and the like requiring students to get hands-on training.  (Currently in use)





	�seq level1 \*ALPHABETIC�C�.	Capstone Level of Assessment



		$	Senior PaperCThe culminating research paper from the student's field of study.  (Currently in use)



		$	Senior Defense (for Honor Students)CA defending interview in reference to the Senior Paper required of all students desiring to graduate with honors from the SLLE.  (Currently in use)   



	�seq level1 \*ALPHABETIC�D�.	Exit Level of Assessment



		$	Client SurveyCQualitativeCThe qualitative client survey consists of program assessment issues such as service, fitness of the program to the students, etc.  



		$	Senior EssayCA 3-5 page essay addressing the student's perception of the program, ideals of ORU/SLLE, and objectives stated above.  (Currently being developed)

�



FORMULATION OF ASSESSMENT PLAN

	In order to gain a more accurate idea of the aptitude of SLLE students, the above assessment tools must be mixed and coordinated to create a more fluid system of assessment.  On the following page is a flow chart delineating that system.  
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�ASSESSING STUDENT SATISFACTION

	In any business it is important to keep the customers satisfied.  SLLE, being the entrepreneurial arm of the university, is extremely sensitive to this idea.  It is central to the restructuring of systems and services currently taking place within the SLLE.  However, there are several tools that will be used to assess the satisfaction of the constituents of our programs.  By constituents, the SLLE means not only the students, but also the faculty and other departments that interact with the SLLE.  The two primary methods of assessment that will be utilized by the SLLE are word of mouth and surveys.  Quite often the SLLE receives recommendations from both students and faculty on how to make systems and processes better.  These ideas, if obtainable, are presented to the necessary parties and researched.  Also, several surveys have been developed to gain reaction from the students.  Both the Client and Alumni surveys have elements concerning student satisfaction.  A survey to be developed is an end of the year survey for the faculty.  This would allow better interaction than in the past.  





�CHAPTER EIGHT:

SCHOOL OF THEOLOGY AND MISSIONS



PROGRAM GOALS

	It is the purpose of ORU in its commitment to the historic Christian faith, to assist the student in his quest for knowledge of his relationship to God, man, and the universe.  Dedicated to the realization of truth and the achievement of one's potential life capacity, the university seeks to graduate an integrated personCspiritually alive, intellectually alert, and physically disciplined.  	The purpose of the School of Theology and Missions at ORU is to provide academic and practical ministry training on the graduate levels for the equipping of men and women for effective leadership in Christian ministries.  Combining quality theological and professional education with a charismatic perspective, the school endeavors to prepare students from a board cultural and religious spectrum for competent service in the church, the academy, and society.  The goal is for these students to go forth both to proclaim and to embody the message of God's redeeming and healing love.  



ASSESSMENT METHODS

	The task of Assessment deals not only with student assessment, but also with program or curriculum assessment.  The chart on the next page describes the School of Theology and Missions' Curriculum Objectives and how they are assessed.  





��PRIVATE ��ASSESSMENT OF CURRICULUM��Objectives�Where�How�Who�How Often��To assist the process of equipping for effective leadership in the church, the classroom, and society.�All courses, seminars and internships�Evaluative instruments, classroom participation, papers and projects, reading assignments�Professors and students�At the beginning of each semester, varies��To integrate classical professional education with a charismatic dimension.�All courses, seminars and internships�Evaluative instruments, classroom participation, papers and projects�Professors and students�At the beginning of each semester, varies��To provide ministry training for persons from diverse cultural and theological backgrounds. �Admissions policies, specialized courses�Admissions personnel, course content�Admissions committee, faculty�At the beginning of each semester, varies��To enable students to proclaim and embody the Biblical message of redeeming and healing ministry.�Courses, advisement relationships�Assignments, lectures, discussions�Professors, advisors, intern supervisor, field education supervisor�Varies through program��



�	Additionally, curriculum and course assessment were performed during the school wide assessment exercise in August 1996 and again in the 1997 Spring Semester.  It should be noted that the University Outcomes and Mission Statement are in full harmony with those held by the ORU School of Theology and Missions Statement of Purpose (See Appendix 8.1:  Sample Course Assessment Sheet).  

	Faculty members are assessed annually.  Three methods are used when assessing the faculty.  First, students are asked to evaluate each course they take.  A survey instrument is used to gather this material (See Appendix 1.5:  Student Opinion Survey).  Additionally, students are encouraged to write comments concerning the course or teacher on the back of the computer card or on a separate sheet of paper.  These comments are typed up and given to the teacher once the computerized results have been tabulated.  From this material, faculty members revise their syllabi and teaching methods.  Second, faculty members are asked to assess themselves by putting together a plan for professional development each year.  These plans are presented by the faculty member to the Dean at contract renewal time.  Third, during the contract signing period, the Dean will address the teacher's performance for the past year.  Although these three methods present a fairly accurate picture of the teaching skills of the faculty, a fourth method needs to be developed which allows for annual peer evaluation.  The Administrative Committee is currently studying methods which would allow for such peer evaluation.  Once a plan has been developed, it will be presented to the faculty for their input.  

	Student assessment occurs through our specifically designed three stage assessment program (Master of Divinity Assessment Program in use since 1975, Counseling Assessment Program implemented in Spring 1997, remaining academic and professional degree assessment program are currently under developmentCsee chart on next page; see also Appendix 8.2:  (Professional Assessment Process and Procedures; Three Assessment Forms; and Analysis of the Assessment Process).  The first assessment is a student profile which allows the student and the faculty advisor to get acquainted with one another.  The first assessment is the same for all students.  The second assessment builds upon the first assessment and adds the greater insight into the students call for vocational ministry.  During this second assessment, the student will bring a peer.  Counseling students are given a competency test dealing with content evaluation.  The third assessment deals with the student's preparation for vocational ministry and graduation requirements.  It is a time of reviewing all that the student has learned while at the same time discussing future goals.  Counseling students will complete a skills oriented checklist, and Academic students will defend their thesis.  Upon completing the third assessment, the student's committee meets to make a summary report.  This third assessment can be accepted as successfully completed, or the committee can make recommendations for project(s) or course(s) the student must complete during the next semester for this third assessment to be accepted as successful (see Appendix 8.3:  Professional Assessment Summary Form).  This three stage assessment process is illustrated in chart form on the next page.  

	Professional Assessment is obtained through various field experiences.  Divinity students are required to participate in four semesters of Field Education.  Two experiences must be within the context of the local church and two must be in the community.  The seminary currently has working relationship with 38 churches and 33 community organizations.

��PRIVATE ��SUMMARY OF ASSESSMENT PROCESS���Purpose�When�Participants�Tools/Process�Results��First Assessment

(entry level)�Establish a personal and professional profile of the student�First Semester�Student, Advisor�CPI, Transcript, 

First Assessment Form�Student Profile Produced��Second Assessment

(inter-mediate level)�Advisor to encourage student in academic and spiritual formation�Middle of Degree�Student, Advisor, Peer�CPI, Degree Plan Sheet, Second Assessment Form (Counseling students do a comprehensive content oriented exam)�Academic Advisement; Spiritual Formation Issues (CounselingCbroad based knowledge regarding counseling foundations)��Third Assessment

(capstone and exit/

professional levels)�Student to assess self and readiness for vocational ministry�Semester before graduation�Student, Advisor, Fac�ulty Member, 2 Peers, 

(Pastor if M.Div.; Spouse if married)�Written Document:  

(M.Div.:  Sermon, 

Theology paper, 

Spiritual Pilgrimage, 

Third Assessment Form; MACCounseling:  

skills oriented checklist;

MACAcademic:  Thesis) 

Oral Defense�Recommendations concerning graduation; 

Readiness for vocational ministry; Setting of goals for the future after graduation (Counseling:  specific counseling skills and spiritual formation)���The churches come from a wide spectrum of theological positions and ethnic backgrounds which can be demonstrated below.  



























Seven of the eighteen Pentecostal/Charismatic Churches were African-American.  The Community Field Education Sites touch a number of segments of society.  































	Field Students are required to perform seventy-five hours of Christian service at their field education site.  These hours are tracked with the Field Education Tracking Sheet (See Appendix 8.4:  Field Education Tracking Sheet).  

	There is a three-fold assessment process which occurs in Field Education.  First, the students assess their experience through the means of a journal.  Students are required to make at least two journal entries per week.  One entry should relate to the field education site itself and the second one should relate to the student's spiritual journey, site supervison, or ministry.  These are self evaluative comments (See Appendix 8.5:  Field Education Journal).  

	The second assessment process comes from the two evaluations submitted by the Field Education Site Supervisor (See Appendix 8.6:  Mid-term and Final Evaluation Forms).  The supervisor will go over these forms with the student before they have submitted to the Director of Field Education.  

	The third assessment process comes through the Field Education Reflection Group.  This evaluation takes place weekly between the student, the Reflection Group leader, and seven of the student's peers.  During these weekly meetings such topics as theology, biblical insights, problem solving and ministry practices are discussed.  

	Counseling students are required to do practica and internships.  Evaluations are made by the on-sight supervisors and the counseling professor(s) (See Appendix 8.7:  Christian CounselingCBasic Practicum Verification of Placement Form; Counseling Practicum; Weekly Experience Log; Basic Practicum Evaluation Form).  



RESULTS AND RECOMMENDATIONS

	Student input to assessment is achieved in a number of ways.  Each course is evaluated by students each semester using a university-wide standardized questionnaire.  Student input is taken seriously when we revise courses to meet their needs.  These assessments lead to course revisions, all of which are designed to improve the courses and are reflected in the new course syllabi.  The faculty attempts to achieve the stated goals and objectives of the course syllabi.  If a revision does not achieve its objective(s), it is simply revised again.  The process of course revision always occurs before a course is taught again.  

	All graduating seniors are asked to evaluate the total Seminary program, and the results are tabulated for consideration by the faculty and program coordinators (See Appendix 8.8:  ATS Student Questionnaire).  To avoid biased perceptions, contact with graduates is maintained when they come back to campus, and via personal communication by telephone, letters, and newsletters.  From this information, recommendations and decisions concerning curriculum and policy matters are made.  These recommendations are presented to the appropriate committee and eventually are presented to the faculty for its input and action.  If the recommendations are approved, steps are implemented to put said recommendations into effect as soon as possible.  



ACTIONS TAKEN

	An annual assessment meeting is held each year.  It is during this time that the Assessment Committee will present to the faculty the strengths and weaknesses which have been noted from the previous academic year.  The methods used for assessment are both quantitative (survey instruments) and qualitative (three student assessments).  Two areas in particular are reviewed each year.  The assessment of students and the assessment of the degree programs.  

	When deficiencies are noted by our assessment plan, a process is put in motion through the Seminary Curriculum Committee to identify and make necessary changes.  When changes are made, they are evaluated through the Administrative Committee to make sure that the changes are compatibly linked to the missions, goals, and objectives of the School of Theology and Mission as well as the university as a whole.  At a future faculty meeting, recommendations by the Seminary Curriculum Committee are made to the faculty.  The faculty then moves on these recommendations.  The implementation of the assessment plan depends on the commitment of the faculty and administration to carry it out.  During the 1996-97 academic year, changes were made in the Field Education program based upon student and faculty recommendations.  These changes freed up some faculty load time, while at the same time offering the same services to the students.  

	Throughout the year the assessment process is continually brought before the faculty.  It may be in a faculty meeting, during the time of syllabi revisions, or during a University wide effort, such as occurred during the 1996-97 academic calendar.  Assessment is a necessary part of the educational process. 

	The Seminary is committed to the idea of assessment, and for this reason, the office of the Director of Assessment was created during the summer months of 1996.  The director supervises the assessment process for all degree programs (See Appendix 8.9:  Job Description for Director of Field Education and Assessment).  Assessment results are maintained in the files of the Director of Assessment.  

�CONCLUSION



	The purpose of this report is to accurately summarize the development and current status of ORU's assessment program.  Further documentation of assessment tools and results are on record in the various academic departments of the University.  Throughout this report five pervasive concepts indicate that assessment has taken on an important role within the fabric of the University.  



	�seq level0 \h \r0 ��seq level1 \h \r0 ��seq level2 \h \r0 ��seq level3 \h \r0 ��seq level4 \h \r0 ��seq level5 \h \r0 ��seq level6 \h \r0 ��seq level7 \h \r0 ��seq level0 \*arabic�1�.�seq level1 \h \r0 �	Oral Roberts University is committed to ongoing and meaningful institution-wide assessment.  The University believes that reliable assessment of student outcomes is integral to ORU's accomplishing its purpose and mission.  This report outlines steps taken in 1997 to strengthen assessment at the institutional level.  The University's commitment is evident in the resolve of the President and the Management Committee to provide the necessary financial and human resources to ensure a continuous, viable assessment program.  This includes the continued funding of faculty and staff development related to assessment.



	�seq level0 \*arabic�2�.	Assessment at Oral Roberts University has faculty ownership.  Examples throughout this report substantiate that faculty have been instrumental in the research, training, development, testing, implementation, and ongoing improvement of the numerous assessment measures and procedures at the course, department, school, and university levels.  Faculty support the effort, because they understand that assessment can help them become more effective educators.  Their willingness to develop and implement improved methods of delivery and evaluation is crucial to the improvement of student learning, which is the ultimate goal of assessment.



	�seq level0 \*arabic�3�.	The improvement of student learning outcomes is the central focus of ORU's assessment program.  Each course is assessed to determine how it contributes to the institution-wide general outcomes for student achievement.  Assessment has brought about changes in curriculum, delivery methods, and measurement tools.  Many procedures and measurement tools described in this report have only been used for a few semesters. The University is still in the early stages of data collection and documentation related to the improvement in student learning.  Nevertheless, many faculty feel students are already benefiting from improvements implemented as a result of assessment.  The ultimate test of the value of any assessment activity will be whether or not it has enhanced the students' educational experiences.



	�seq level0 \*arabic�4�.	The University is committed to continual improvement of the assessment program. The development of policies and procedures that adequately meet ORU's assessment needs has proven to be a challenging task that, by its nature, may never be complete.  This report documents that modifications to improve assessment are the norm at ORU.  Recent improvements include the introduction of portfolios, alumni and employer surveys, and curriculum modifications within many departments.  The University will continue to examine other successful programs, make modifications, and experiment with new components as it strives to develop the best possible assessment practices to meet the changing needs of its students and other constituents.



	�seq level0 \*arabic�5�.	The University has taken steps to ensure that assessment is tied to Institutional strategic planning processes.  In 1996 ORU embarked upon the most thorough strategic planning effort in its history.  After one year of the process the University took two steps to more closely link assessment to the strategic planning process.  First, the Director of Assessment now presents suggestions and actions of the University Assessment Committee to the University Planning Committee, on which he serves.  Second, as the Assessment Model indicates, decisions related to assessment will proceed from the Planning Committee to the Management Committee to the Board of Regents.  Decisions approved by the Board will influence strategic planning, including budgetary issues and possible modifications to the University's goals and objectives.
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F = Fall, Sp = Spring, A = Once a year (annual), L = Lab, SR = Seminar, 3 =2 Junior Level, 4 = Senior Level
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